ISSN : 2277 - 7490
Volume: 6 Issue no: 1

Mar 2017
Celebrating 6th Year

Samwaad
Promoting Dialogue in Education

Samwaad: ee-Journal
International Refereed & Indexed
Journal of Education

Chief Editor: Dr. Anshu Mathur

http://samwaad.in
mailto: editor.samwaad@gmail.com

Samwaad : 7-7490
Samwaad: e-Journal

ISSN: 2277-7490

2017: Vol. 6 Iss. 1

ISSN: 2277 – 7490
(Online)

Vol: 6 Issue: 1, Mar 2017

Samwaad: e - Journal
Chief Editor
Dr. (Ms) Anshu Mathur

Editorial Board
Prof. Arbind K Jha
Dr. Kishore Chavan
Dr. Shireesh Pal Singh
Dr. (Ms) Anupama Saxena
Dr. (Ms) Jyoti Shrivastava

Samwaad Educational Society registered under MP
society act, is happy to launch its Vol.6 Issue 1 of its
online e-Journal “Samwaad: e-Journal
Journal”. This journal
is hosted on the “Samwaad” website http://samwaad.in
On this occasion, the entire team of Samwaad thanks
all its board
rd members, Site members, Technical team,
Professors & Researchers for their valuable
suggestions, input & guidance.
With all the very best wishes,

- Team “Samwaad”

Dr. (Ms) Raees Unnisa
Dr. (Ms) Seema Kumari

Samwaad

http://samwaad.in

Page 2 of 83

Samwaad : e-Journal

ISSN: 2277-7490

2017: Vol. 6 Iss. 1

From the Desk of Chief Editor
Education is one of the intervening variables of social change. The role of Education as
an instrument of social change and development is widely reorganized today.
t
Education can bring changes in the outlook and attitudes of people; to change people
means to change society. On the other hand society undergoes continuous changes
over time. A nomadic society in the ancient past transformed into various forms in the
th
progress of time to learning society , then agricultural society, industrial society and
now as information society ,(though we call it as knowledge society) because
information transferred is in such a faster rate, that it is very difficult to transform into
knowledge in short span of time. Samwaad is prolonging encouragement of “digital
dialogue” to set a Learning Community of knowledge society as a tool for
transformation. In the light of rapidly expanding technology of this age, Education
must become significantly more effective to retain its status and should be a
progression towards excellence and wisdom. Our endeavor could be seen as wings for
the progress of the educa
educators
tors and learning surroundings. Dialogue helps in shared
learning for teacher’s to improve creation, acquisition, dissemination, and
implementation of the knowledge.
I am happy to present this next volume of Samwaad to facilitate learning and enhance
the knowledge
nowledge about recent researches in humanities.
I intend to have an open interaction of all esteem Educationists, Teachers, Researchers
and Learners in an ongoing fashion and welcome all for collaborative, encouraging,
open-minded
minded & accessible learning.
I welcome ongoing dialogue
editor.samwaad@gmail.com

with

you

and

can

be

contacted

Dr. Anshu Mathur

Samwaad

http://samwaad.in

Page 3 of 83

at

Samwaad: e-Journal

ISSN: 2277-7490

2017: Vol. 6 Iss. 1

Index
S.No.
1

Page
No.

Content
A Curriculum Framework for a Component ‘Air’ – A Model
for environmental protection

6

Ms. Geeta Sharma
Assistant Professor
Hindu College of Education

2

Effectiveness Of Context Based Teaching For Enhancing Basic
Science Achievement Among Primary School Students

12

Dr. Bindu M.P.
Assistant Professor in Science Education
School of Pedagogical Science
Dharmaslala
Kannur University

3

A Comparative Study Of Emotional Stability Of Girls And Boys
Of Private And Government Schools

24

Dr. Chitra Sharma
Associate Professor
Santhirda Ram Girls College,Bhopal(M.P.)

4

Effectiveness Of Teacher Educators In Graduate School With
Regards To Their Anxiety, Personality Factor, Job Satisfaction
And Their Gender
Dr. Sr. Lissy Jose
The Bhopal School of Social Sciences
Bhopal (M.P.)

Samwaad

http://samwaad.in

Page 4 of 83

39

Samwaad: e-Journal

S.No.

ISSN: 2277-7490

2017: Vol. 6 Iss. 1
Page
No.

Content

50
5

Spatial Ability of High school Students as Predicators of Achievement in
Mathematics
Seema Taneja
PHD scholar (Education Deptt) MDU Rohtak
Dr.Pragya aggarwal
Principal Hindu college of education Sonipat

6

f'k{kk dk vf/kdkj vf/kfu;e ds izfr vfHkHkkodksa dh tkx#drk dk
v/;;u

60

MkW- cyjke izlkn >kfj;k
izkpk;Z] 'kkEHkoh Ldwy vkWQ ,tqds'ku] /kqljs k]jk;iqj ¼N-x-½
7

21oha lnh esa efgyk l'kfädj.k esa L=h f'k{kk dh Hkwfedk

68

fiz;k tkSgjh
f'k{kk'kkL= foHkkx
bykgkckn fo'ofo|ky;

8

भीम साहनी क कहा नयाँ : पाठ क नयी संभावनाएं
डॉ०शशभूषण म
सहायक ोफेसर-#हंद%
राजक य म#हला (नातको*तर महा+व,यालय, बांदा(उ..)

Samwaad

http://samwaad.in

Page 5 of 83

77

Samwaad: e-Journal

ISSN: 2277-7490

2017: Vol. 6 Iss. 1

A Curriculum Framework for a Component ‘Air’ – A Model for
environmental protection
Ms. Geeta Sharma
Assistant Professor

Hindu College of Education

Abstract
Environmental conservation has now become an important essential axis for the economic well being
and the peaceful co-existence of human beings on the surface of the earth. Since the twin problems of
environmental pollution and ecological degradation are threatening the very survival of mankind,
thus NCF 2005 for school stated that Science teaching should engage the learners in acquiring
methods and processes that will nurture their curiosity and creativity, particularly in relation to the
component , ‘Air ‘ in attaining the objective of environmental awareness and environment protection
and found that a lot of modification need to be done to make it more realistic and fruitful hence the
researcher developed modules for the same.

Introduction:
Science has helped man to acquire supremacy over nature. It has greatly affected the way people
view themselves and the world around them. Pollution, urbanisation, industrialisation, automation,
and population explosion along with acid rains, gas leaks and nuclear disasters have made man a
helpless victim. Environmental conservation has now become an important essential axis for the
economic well being and the peaceful co-existence of human beings on the surface of the earth. Since
the twin problems of environmental pollution and ecological degradation are threatening the very
survival of mankind, thus NCF 2005 for School stated that

Science teaching should engage the

learners in acquiring methods and processes that will nurture their curiosity and creativity,
particularly in relation to the environment. Science teaching should be placed in the wider context of
children environment to equip them with the requisite knowledge and skills to enter the world of
work. Awareness of environmental concerns must permeate the entire school curriculum. Good
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science education is true to the child, true to life and true to science. This simple observation leads to
the following basic criteria of validity of a Science Curriculum.
1. Cognitive validity requires that the content, process, language and pedagogical practices of the
curriculum are age appropriate, and within the cognitive reach of the child.
2. Content valid it requires that the curriculum must convey significant and correct scientific i n
f o r m a t i o n. Simplification o f c o n t e n t , w h ich is necessary for adapting the curriculum
to the cognitive level of the learner, must not

be

so

trivialised

as

to

convey something

basically flawed and / meaningless.
3. Process validity requires that the curriculum should engage the learner in acquiring the methods
and processes that lead to the generation and validation of scientific knowledge and nurture the
natural curiosity and creativity of the child learning science. Process

validity

is

an important

criterion since it helps the student in ‘learning to learn’ science. Therefore, the researcher evaluated
the role of present Science curriculum more precisely with respect to the component, ‘Air ‘in
attaining the objective of environmental awareness and environment protection.
4. Historical validity requires that the science curriculum be informed by a historical perspect ive,
enabling the learner to appreciate how the concepts of science evolve over time. It also helps the
learner to view science as a social enterprise and to understand how social factors influence the
development of science.
5. Environmental validity requires that science be placed in the wider context of the learner’s
environment, local and global, enabling him/her to appreciate the issues at the inter face of science,
technology and society, and equipping him/her with the requisite knowledge and skills to enter the
world of work.
6. Ethical validity requires that the curriculum promote the values of honesty, objectivity,
cooperation, and freedom from fear and prejudice, and inculcate in the learner a concern for life and
preservation of the environment
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Therefore, the researcher decided to evaluate the role of present Science curriculum more precisely
with respect to the component, ‘Air ‘in attaining the objective of environmental awareness and
environment protection. So that further modifications could be made to make it more realistic and
fulfilling.

Objectives of the Study:
To evaluate the present Science Curriculum in attaining objective of environmental awareness and
protection.
(i) To evaluate the role of present Science Curriculum (Class-VI; Air) in attaining objective of
environmental awareness and environmental protection.
(ii) To propose modules on the component Air for enhancing environmental awareness among the
pupil.
Methodology: Descriptive survey method was allowed to collect and analyse the
opinion of teachers
Textbook analysis was done to identify the content composition.
Sample:

A random sample of 53 teachers of high schools of Faridabad district.

Tool:

An opinionaire consisting 20 open ended questions.

Findings:
On analyzing the lesson “Air” in terms of Objectives, subject matter and Evaluation exercises
consisting various questions. It has been found, that 29% of objectives, 33% of content in the lesson
and 22% of questions asked for evaluation are related to environmental awareness and protection.
Detailed analysis is presented below.
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Table 1: Analysis of objectives of component “Air”

Total objectives
of lesson
Objectives
related to
environmental
awareness and
and protection.

Table 2:

Knowledge

Understanding

Application

Total

70%

25%

5%

100%

15%

9%

5%

29%

Analysis of content of lesson “Air”

Knowledge

Understanding

Application

Total

Total content

80%

15%

5%

100%

Content related
to environmental
awareness and
protection.

15%

15%

3%

33%

Table 3: Analysis of exercise questions of lesson “Air”

Knowledge

Understanding

Application

Total

Questions

80%

10%

10%

100%

Questions of
environmental
awareness and
protection.

15%

5%

2%

22%
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Analysis of opinions of teachers:
•

Nearly 50% of the teachers felt that the science curriculum contains knowledge about
environmental education.

•

Nearly 73% were of view that concepts of science for creating clean free environment
should be taught through project method.

•

Nearly 61% of the teacher were of view that mere knowledge of air, plants, water …isn’t
enough to save environment.

•

Almost 97% of the teachers stressed the importance of street plays, radio, T.V., field
trips, films for generating awareness about environment.

•

Nearly 77% of the teachers agreed that environment can be saved through science
teaching and rest 33% were in favor of environment education should be taught
separately.

•

Every one stressed the inculcation of more outdoor activities in science curriculum.

The quantitative data so obtained has shown that present science curriculum need to be made more
activity based to make it more fulfilling for attaining objective of environmental awareness. Hence
the researcher prepared modules on ‘Air’.
Development of Modules
Modules are Child-Centred and Activity based.
Module I- The learners are familiarized with living and non-livings through activities of observation.
Module II- Basically environment and its components are taught through Observation.
Module III- Air as necessity of life taught.
Module IV- Composition of various gases in Air is taught.
Module V- Photosynthesis as oxygen liberating process and Respiration as important process for
liberating CO2 taught.
Module VI-- Imbalance of gases in Air and harmful gases need to be made clear by telling the
adverse effects
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Module VII.-Industrialisation, nuclear explosions and deforestation should be explained in terms of
their effects.
Module VIII-Air pollution causes and prevention taught.
Module IX- Different types of Air borne diseases are made clear along with symptoms and
preventive measures.
Module X- Conservation of environment as a whole need to be stressed through activities like
dramatization.
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Effectiveness of Context Based Teaching for Enhancing Basic Science
Achievement among Primary School Students
Dr. Bindu M.P.
Assistant Professor in Science Education
School of Pedagogical Science
Dharmaslala
Kannur University
Abstracts
Teaching-learning process is a means through which the teacher, learner, and the curriculum are
organized in a systematic manner to attain predetermined goals and objectives. For achieving this
goal teacher must be well trained and aware about the recent trends in education. Context based
teaching derived from contextual teaching learning practices in education. The core idea of context
based teaching and learning is mind seeks meaning in context and knowledge is subjective. Basic
science achievement is essential for developing scientific interest and temperament among students.
Therefore from the primary class itself teacher tries build a platform in basic science. The result
revealed that context based teaching enhance students basic science achievement.

Key Words: Context based teaching, Basic Science Achievement

Education is never ending .Education starts with the birth of human and then it goes on till the last
day of the individual. Education makes an individual a real human being. It is essential human virtue.
Man becomes man through education. He learns something at every moment and on every day.
Education equips the individual with social, moral, cultural and spiritual aspects and thus makes life
progressive, cultured and civilized. According to Pestalozzi (cited in Amstrong D.G et.al, 1989)
“Education is natural, harmonious and progressive development of man’s innate power”. Teachinglearning process is a means through which the teacher, learner, and the curriculum are organized in a
systematic manner to attain predetermined goals and objectives. The teaching-learning activities
which are varied and complex have to be harmonized. These elements and activities include learners
and their individual differences, the methods of teaching, the material to be taught, class room
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conditions, teaching devices and aids, questions and answering, assignments, thinking, enjoying,
creating, practical skills, discussions and many others If the teaching-learning process is effective,
then the child is able to make the best use of things in the world around him. Teaching is both an art
and science. Able teacher always find ways and means to improve their teaching techniques. With the
change in time the teachers are asked to employ newer methods of teaching their pupils more
effectively so that they must be able to cope with the demand of age.
It should be clear that pupil’s growth is determined both in nature and amount by the method bringing
learners into contact with subject matter or other learning materials. To have his pupils learn, a
teacher must do certain interesting things in certain interesting ways. It is not enough for a teacher
merely to know the subject matter for the purpose of teaching, in order for pupils to learn, teacher
must carefully plan the procedures he will use and the activities that the pupils will undergo and the
teacher must use interesting methods and new strategies. Modern teaching-learning process assigns
an important place for student activity. It calls for a child-centered approach. The most distinctive
feature of modern society is its science-based technology which has been making a profound impact
not only on the economic and political life of a country but also on its educational system. In a
traditional society the aim of teaching-learning was the preservation of the accumulated stock of
knowledge. But in the modern society, the main aim of teaching-learning is not acquisition of
knowledge alone. It is the awakening of curiosity, the stimulation of creativity, the development of
proper interests, attitudes and values and the building of essential skills such as independent study.
In the world today, science and technology have brought about many significant changes in the
society. In the beginning of the present century, it was believed that teachers are born not made, with
increasing knowledge about child psychology and advancement. To meet the changes, a teacher
should adapt innovative teaching method. The purpose of the present study is to familiarize science
teachers with an innovative teaching method for teaching science through using Contexts. The
Context based teaching method should be very good attention capturing and motivate the students.
The context can reveal the truth or reality about the events, people, objects and incidents in an
interesting way. By using contexts it will be useful in modifying behaviour and enhancing basic
science achievement.
The contexts based teaching is generally recognized as a reasonable and desirable strategy to enhance
student learning in science. Using several cognitive and learning theories together with various
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philosophical considerations, I identify five distinct contexts that are important in engaging learners:
the theoretical, practical, social, historical, and affective. Based on the above mentioned five contexts,
investigator developed lesson transcripts, named context based teaching. A context for learning
refers to the setting in which the learning occurs or the situation any of which create a reason,
purpose, or the focus for the learning. Traditionally, the context for learning for students has been
alone in a chair at a desk in a classroom. However the context can be a river or stream that run
through the community. Students working in group with engineers from a local plant can be engaged
in collecting specimen and conducting experiments from water’s purity, so they can submit a report
to the company or the environmental protection agencies.

Science, technology, society, and

environment education, originated from the science technology and society movement in science
education emphasize the teaching of scientific the teaching of scientific and technological
development in their cultural, economic, social and political context. Students are encouraged to
engage in issue pertaining to the impact of science on everyday life and make responsible decision
about how to address such issues. This enables students to formulate their own thoughts,
independently explore other opinions and have the confidence to voice their personal viewpoints.
Teachers also need to cultivate safe, non-judgemental classroom environments and must also be
careful not to impose their own values and beliefs on students.
Objectives of the study
1.

To compare the mean pre-test scores of Basic Science Achievement between Experimental and
Control group.

2.

To compare the mean post-test scores of Basic Science Achievement between Experimental
and Control group.

3.

To test the significance difference in the pre-test & post-test scores of Basic Science
Achievement in the control group.

4.

To test the significance difference in the pre-test & post-test of Basic Science Achievement in
the Experimental group.

5.

To compare the gain scores of Basic Science Achievement between Experimental and Control
group.
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Hypotheses of the study
1.

Significant difference exists in the mean pre-test scores of Basic Science Achievement between
experimental and control group.

2.

Significant difference exists in the mean post-test scores of Basic Science Achievement
between experimental group and control group.

3.

Significant difference exists in the pre-test and post-test of Basic Science Achievement in
Experimental group.

4.

Significant difference exists in the pre-test & post-test scores of Basic Science Achievement in
control group.

5.

Significant difference exists in the gain scores of Basic Science Achievement between
Experimental group and Control group.

Methodology
The present study was intended to find out the effectiveness of context based teaching for the
learning of basic science among primary school students of Kannur district. Method selected was
experimental and design used for the study was pre-test and post-test non-equivalent group design.
The study was conducted on a final sample of 56 students of two division of STD IV. One division
was experimental and the other was the control group. The experimental group was taught using
lesson transcript based on Context based teaching and the control group with existing activity method
of teaching. The effectiveness of Context based teaching was determined by administering the Basic
achievement test as pre-test and post-test to both the groups. The scores obtained in the test were
subjected to as a test of difference between means.
Sample for the study: Primary school students
Tools & Techniques: Lesson transcript based on Context based teaching (Bindu,2015).
Basic science Achievement test (Bindu,2016)
Statistical techniques: The following statistical techniques were used in the study as per its
objectives
Mean
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Standard deviation
Critical ratio (Test of significant difference between means for small sample)
The sample being small, the formula used for calculating the critical ratio is,

Summary of Procedure Adopted
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Analysis and Interpretation
Comparison of Mean pre-test scores of Achievement in physics between control group and
Experimental groups
The pre-test scores of Experimental and Control groups were tabulated and then the mean and
Standard deviation were calculated. The difference between the mean scores of the two groups was
tested for significance by finding the critical ratio. The results of the test of significance are given in
table 1

The obtained value of critical ratio is 0.33 which is less than the table value 2.0 at 0.05 level and 2.66
at 0.01 level of significance. Hence there exists no significant difference between the pre-test scores
of two groups. The experimental and control groups are almost identical in basic science achievement
before the experiment.
Comparison of Mean post-test scores of Achievement in physics between Experimental and Control
group
The post-test scores of Experimental and Control group were tabulated and then the mean and
standard deviation were calculated. The difference between the Mean scores of the test of
significance is given in table.2
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The obtained value of critical ratio is 6.97, which is greater than the table value 2.0 at 0.05 at 54
degrees of freedom. At 0.01 level of significance at 54 degrees of freedom the table value is 2.66
which is also less compare to obtained critical ratio. Hence there exists a significant difference
between Mean post-test scores of the two groups. The Experimental group and Control group differ
in the Achievement and Experimental group was better than the Control group. Result is given in
graph.1
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Comparison of pre-test and post-test scores of pupil in control group

The pre-test and post test scores of the Control group were tabulated and then the Mean and Standard
deviation for the scores were calculated in Control group for finding critical ratio. The result of the
test of significance is given in table 3

The obtained critical ratio 14.41 is greater than the table value 2.0 at 0.05 level and 2.66 at 0.01 levels
at 54 degrees of freedom. Hence it is significant at both 0.05 and 0.01 level. This shows that there is a
significant difference between pre-test and post-test scores of the Experimental group. This is
indicating that Achievement of students in Experimental group is higher than the Achievement of
students in control group after the experimentation. The Achievement in Experimental group is
highly improved after experimentation. Data and result are represented in graph. 2
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Comparison of gain scores of Achievement in physics between Control group and Experimental
group
Gain scores were obtained by calculating the difference in the post-test and pre-test scores of each
student in the two groups. The gain scores were tabulated and the Mean and Standard deviation were
calculated. The difference between two Mean scores was find out and tested for significance. The
results obtained is given in table.4

The obtained critical ratio is 5.1 which are greater than the table value, 2.0 at 0.05 level and 2.66 at
0.01 level of 54 degrees of freedom. Hence it is significant at both 0.05 and 0.01 level of significance.
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This shows that there is a significant difference between the mean gain scores of Experimental group
is higher than the mean gain scores of Control group. This shows that Cartoon assisted teaching
method is more effective teaching method than existing method.
Tenability of Hypotheses
Hypotheses I
There will be a significant difference in the mean pre-test scores of Achievement in physics between
Experimental and Control group.
The obtained critical ratio shows that both the groups do not differ significantly in the pre-test scores.
Hence the null hypothesis is rejected.
Hypotheses-II
There will be a significant difference in the mean post-test scores of Achievement in physics between
Experimental and Control group.
Result revealed that Significant difference exists between the experimental and control group in mean
post-test scores. Hence the second hypothesis is substantiated.
Hypotheses-III
There will be a significant difference in the mean pre-test & post –test scores of Achievement in
physics among Control group.
Significant difference was noticed in the mean pre-test, post-test scores of control group. Hence this
hypothesis is substantiated.
Hypotheses-IV
There will be a significant difference in the pre-test & post-test scores of Achievement in physics
among Experimental group.
Significant difference was noticed in the mean pre-test, post-test scores of experimental group. Hence
this hypothesis is substantiated.
Hypotheses V
There will be a significant difference in the gain scores of Achievement in physics between
Experimental and Control group.
The difference in mean gain scores of experimental and control groups was found to be significant
for the total sample. Thus the hypothesis is substantiated.
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Summary of the Findings and Conclusion:
The findings arrived through the analysis of the data led the investigator to arrive at certain
conclusions which are to be viewed in light of the limitations of the study such as tool selected,
sample chosen and time available for investigation. The conclusions drawn from the analysis of the
data are given below.
Context based teaching is one of the effective teaching method compare to existing method. This can
be substantiated by the following findings. When the pre-test scores of Control group and
experimental group were subjected into a test of significance, the value of critical ratio is 0.33 which
is less than the table value, 2.0 at 0.05 level and 2.66 at 0.01 level of significance. Hence it is not
significant at both 0.01 and 0.05 level. When the post test scores of control group and experimental
group were subjected to a test of significance, the value of critical ratio is 6.97 which is greater than
the table value 2.0 at 0.05 level and 2.66 at 0.01 level of significance. It represents a significant
difference between the post-test scores of the control group and experimental group at both 0.01 and
0.05 level. It is evident that the context based teaching method is one of the effective teaching method
compare to existing method. The pre-test and post-test scores of students in the control group were
subjected to a test of significance, the value of critical ratio is 4.8 which is greater than the table value
2.0 at 0.05 level and 2.66 at 0.01 level of significance. It represents a significant difference between
the pre-test and post-test scores of students in the control group for both 0.01 and 0.05 level. The
pre-test and post-test scores of students in Experimental group were subjected into a test of
significance , the value of critical ratio is 14.41 which is greater than the table value 2.0 at 0.05 and
2.66 at 0.01 level of significance. It represents a significant difference between the pre-test and posttest scores when comparing the critical ratio of post-test scores in control group i.e., 4.8 with the
critic group i.e., 14.41.It is evident that the context based teaching method is very effective teaching
method comparing to existing method. The gain scores of the Experimental and control groups were
subjected to a test of significance, the value of critical ratio, is greater than the table value 2.0 at 0.05
level and 2.66 at 0.01 level of significance at 54 degrees of freedom. This indicates a significance
difference between the gain scores of students in the Experimental and Control groups.
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A Comparative Study of Emotional Stability of Girls and Boys of Private and
Government Schools
Dr.Chitra Sharma
Associate Professor
Santhirda Ram Girls College, Bhopal (M.P.)
Abstract:
The general objective of carrying out this study was to study the emotional stability of students in
relation to the type of school the study was carried on one hundred students studying in secondary
schools selected from Bhopal .Entire classes of ix and x were taken from the two schools .the sample
were taken who falls on the age group of 14-16 years. For the aggregation of essential information
the researcher used statistical calculations. To find the significance opt difference between the
various groups ‘t’test was applied resulted indicated that govt and private school students differ
significantly on emotional stability.
Keywords: emotional stability, school, age group.
Introduction:
Now days we live in highly aspirational and competitive society where each one of us wants to show
better than others. As a result most of us dissemble to have higher position than our peers. This can
be seen easily in the field of education where most of the parents opt to have their ward in private
school rather than in government school. Even though 20 years before, there were only few public
schools operating in any city but now a day’s trend have been changed and people do prefer private
schools even though they are very pricy. Now a day’s children in India are growing in more
competitive and demanding environment. The rate of change in every sphere is fast with the increase
in knowledge exchange and technology development, the world is going blandish. Globalization
demands a new dimension to our approach to education. We, thus have to recognize the need for a
globally relevant education. Such an education would mean conveyance skills that would develop
mental ability in individuals to confidently interact and work in diverse surroundings or situations.
The school curriculum should be oriented to students embody self confidence and ‘out of the box’
thought process. Therefore, the focus is to strengthen competencies needed to be autonomous,
lifelong learners, and for a holistic development of the students who enter the school portals, a wide
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range of multi-dimensional activities should be organized which go a long way in propelling a selfbelief, confidence in decision making and problem solving .The school curriculum should be oriented
to bolster the physical, emotional, social and cultural needs of the students. A strong requirement
today is to simultaneously weave a firm moral fiber in the students’ personality. The key to this goal
is to pursue a value based education process. The practice of value oriented process acts as a nucleus
around which all the school activities revolve. We should be very conscious of the fact that emotional
stability plays a very significant role in the healthy growth of a child. One of the important tools to
achieve this is through more interaction and one to one rapport with the children. This open and
interactive approach also helps in discovering and strengthening inherent talent in the students. All
the school activities should be based on a participatory spirit that reduces the inhibition levels of the
students and thus assists the students in becoming aware of their potential. According to Cole (1944)
Emotional stability refers to the characteristics of a person that does not allow him to react
excessively or given to swings in mood or marked changes in any emotive situation. The emotionally
stable person is able to do what is required of him in any given situation.
Emotional Stability:
Emotional stability is not only one of the effective determinants of the personality Patterns, but it also
helps to control the growth of adolescent development. The concept of stable emotional behavior at
any level is that which reflects the fruits of the normal emotional development. An individual who is
able to keep his emotions stable and under control even in extreme situations, might still be
emotionally stunned or be childish in his behavior sometimes. Therefore emotional stability is
considered as one of the important aspect of human life. Pupil must be able to control his/her
emotions adequately and also expressed them appropriately. neutralizes environmental instability and
helps us to face pressures or facilities with equal poise It has-been emphasized that the emotionally
stable individual has the capacity to withstand delay in satisfaction of needs, ability to tolerate a
reasonable amount of frustration, belief in long term planning and is capable of delaying or revising
his expectations in terms of demands of the situations. An emotionally stable child has a capacity to
make effective adjustments with himself, members of the family and his peers.
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Need of the study:
Emotional stability is said to be the foundation for leading a happy and contented life. If anyone
lacks Emotional stability the life of the individual will be a sorrowful affair. in the present
circumstances, children are facing many difficulties in life. These difficulties are giving rise to many
psycho-somatic problems such as anxiety, tension, frustration and emotional troubles in day-to-day
life. So, the study of emotional life is now emerging as a descriptive science, comparable with
anatomy. It deals with an interplay of forces with intensities and quantities. Therefore, the
emotionally stable is not the one who necessarily has all conditions that arouse anxiety and hostility
but it is continuously seeing himself involved in a struggle of healthy integration of feeling, thinking
action. This motivates the Investigator to conduct a comparative study on Emotional stability of
Secondary School Students of Bhopal District. The purpose of the study: the main objective of the
study was to compare the emotional stability of girls and boys of private and government school.

Objectives of the study:
•

To compare the Girls and Boys of Govt. School on the basis of emotional stability.

•

To compare the Boys and Girls of private School on the basis of emotional stability.

•

To compare the Private school Girls and Govt. school Girls on the basis of emotional stability.

•

To compare the Private school Boys and Govt. School boys on the basis of emotional
stability.

•

To compare the Students of Government school and Students of Private school on the basis of
emotional stability

Hypothesis:
•

There is no significant difference between the Girls and Boys of Govt. School on the basis of
emotional stability.

•

There is no significant difference between the Girls and Boys of Private School on the basis
of emotional stability.

•

There is no significant difference between the Girls of Govt. School and Girls of private
school on the basis of emotional stability.
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•

There is no significant difference between the Boys of Govt. School and Boys of Private
School on the basis of emotional stability.

•

There is no significant difference between the students of Private school and Government
school on the basis of emotional stability.

Delimitations of the study:
•

The study is confined to the district Bhopal of Madhya Pradesh

•

Only schools of district Bhopal are included in the present study.

•

The study is confined to secondary school students only.

•

The study is confined to the ix and x class students only.

Methodology:
In order to collect data the survey method was used. The sample of the study consisted of 100
students of district Bhopal. Intact classes of ix and x were taken from the two schools in which 50
male students and 50 female students.
The tools used by researcher have been described with indices involved, method, scoring, reliability,
Validity and items analysis norms etcStandardized tool is used in this research work called
“Emotional Intelligence Scale” of Vedant Publications- Balaji House, Flat No.B4, 2 Pyagpur House,
Birbalsahanimarg, Lucknow- 226007.
Tool is made by Anukool Hyde, Sanjyotpethe, UpinderDhar (Estd- 2001) “Emotional Intelligence
scale” consists of 34 questions which measures 10 aspects of Emotional Intelligence Standardized
tool is used in this research work called “Emotional Intelligence
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Analysis and interpretation:
Analysis of data is a process of inspecting, and modeling data with the goal of highlighting useful
information, suggesting conclusion and supporting decision making.
This chapter represents the statistical analysis of data, which were collected as a sample of 100
students

i.e.,

50

students

(25

boys

and

25

girls)

from

“Shashakiya

uchhatarmadhyamikvidyalaya”Chandbad, Bhopal (Government school). 50 students (25 boys and 25
girls) from “Hind convent higher secondary school” Naveen nagar (Private school).The sample of
100 students were taken who falls on the age group of 14-16 years.

Hypothesis – 1
HO- There is no significant difference between the Govt. school girls and Private school girls on the
basis of the emotional stability.

Table –1

S.No Group

Sample
Mean

Standard

Calculated Table ‘t’-

Deviation

‘t’- value

value

Level of
df

significance

48

2.403**

Govt.
1.

school Girls

25

18.24

1.38

4.12
Private school
2.

Girls

25

16.88

2.403

1.63

At 0.01 level of significance
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Graph-1
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At 0.01 level of significance
Interpretation – 1
As calculated value of‘t’ was 4.12 . Table values were 1.676 at 0.05 level of significance of df = 48
and 2.403 at 0.01 level of significance of df = 48. The calculated value was very high than the Table
value.
So, the Null hypothesis “There is no significant difference between the Govt. school girls and Private
school girls on the basis of the emotional stability” Is rejected. This shows that the Govt. school girls
are more emotionally stable than the Private school Girls.
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Hypothesis – 2
HO- There is no significant difference between the Govt. school boys and Private school boys on the
basis of the emotional stability.
Table – 2
S.No.

1.

Group

Sample

Mean

Standard

Calculated

Table

‘t’

Level

Deviation

‘t’- value

value

df

significance

9.33

2.403

48

2.403**

Govt.
school Boys 25

2. Private

25

18.36

1.19

15

2.36

school Boys

At 0.01 level of significance
Graph-2
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Interpretation - 2
As calculated value of ‘t’ was 9.33. Table values were 1.676 at 0.05 level of significance of df = 48
and 2.403 at 0.01 level of significance of df = 48. The calculated value was very high than the Table
value.
So, the Null hypothesis “There is no significant difference between the Govt. school boys and Private
school boys on the basis of the emotional stability” Is rejected.
This shows that the Govt. School Boys are more emotionally stable than the Private school Boys.

Hypothesis – 3
HO- There is no significant difference between the Girls and boys of Govt. school on the basis of the
emotional stability.
Table – 3

S.No. Group

Sample

Mean

Standard

Calculated

Table

‘t’

Level

Deviation

‘t’- value

value

Df

significance

1.676

48

1.676*

Govt.school
1.

Girls

25

18.24

6.95
0.21

Govt.school
2.

Boys
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Graph-3
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Interpretation 3
As calculated value of ‘t’ was 0.21. Table values were 1.676 at 0.05 level of significance of df = 48
and 2.403 at 0.01 level of significance of df = 48. The calculated value was very low than the Table
value.
So, the Null hypothesis “There is no significant difference between the Girls and boys of Govt.
school on the basis of the emotional stability” Is not rejected.
This shows that Govt. schools Boys are more emotionally stable than the Govt. school Girls.
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Hypothesis – 4
HO- There is no significant difference between the Girls and Boys of Private school Emotionalstability.
Table – 4
S.No. Group

Sample

Mean

Standard

Calculated

Table

Deviation

‘t’- value

value

‘t’
df

Level
significance

Private
school

1.

25

Girls

16.88

1.63
4.94

Private
school

2.

25

Boys

15

2.403 48

2.403**

2.36

At 0.01 level of significance
Graph - 4
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Interpretation - 4
As calculated value of ‘t’ was 4.94. Table values were 1.676 at 0.05 level of significance of df = 48
and 2.403 at 0.01 level of significance of df = 48. The calculated value was very high than the Table
value.
So, the Null hypothesis “There is no significant difference between the Girls and Boys of Private
school on the basis of emotional-stability.”Is rejected.
This shows that the Private school Girls are more emotionally stable than the Private school Boys.
Hypothesis –5
HO- There is no significant difference between the Private school students and Private school
students on the basis of Emotional stability.
Table – 5

S.No. Group

Govt.
1.

Sample

Mean

Standard

Calculated

Table

‘t’

Level

Deviation

‘t’- value

value

df

significance

18.3

12.74

3.47

2.364

98

2.364**

15.94

11.13

school

students

50

Private school
2.

students

50

At 0.01 level of significance
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Graph-5
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Interpretation – 5
As calculated value of ‘t’ was 3.47. Table values were 1.660 at 0.05 level of significance of df = 98
and 2.364 at 0.01 level of significance of df = 98. The calculated value was very high than the Table
value.
So, the Null Hypothesis “There is no significant difference between the Govt.. school students and
Private school students on the basis of Emotional stability is rejected. This shows that the Govt.
school students are more emotionally stable than the Private school students.
Major findings:
This research reveals that there is significance difference in emotional stability of Boys and Girls of
Govt School and Private school. Some another important finding has also been done in this research:
School students are more emotionally stable than the Private school students.
Private school Girls are more emotionally stable than the Private school Boys.
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Govt. school Boys is more emotionally stable than the Govt. school Girls.
Govt. School Boys are more emotionally stable than the Private school Boys.
Govt. School girls are more emotionally stable than the private school girls.
Suggestions& Recommendations:
In this Research, the comparison of, Emotional-stability among Government school students and
Private school students has been done. In the field of Emotional stability some another research can
be done in the future by taking another aspects of Emotional stability like Self- Awareness, Empathy,
Managing relations, Integrity, Self-development, Value- orientation, Commitment, Atruistic–
behavior. This research can also be done to compare the Emotional intelligence of Special students,
Teachers, Rural people, urban people, Senior citizens, Adults, Adolescents etc., A researcher may
also do his research on another field like, in the field of corporate sectors and Public sectors.
•

The researcher came across many interesting ideas during the course of research. In this regard
the following recommendations have been put forward for further study:

•

The present study was limited to only English medium schools. Further study can be done on
Hindi medium schools.

•

The present study was limited to only M.P Board schools. Further study can be done on CBSE
board schools and ICSE board schools.

•

The present study was limited to only age group 14- 16 years. Further study can be done on
different stages of age group.

•

The present study was limited to only normal students. Further study can be done on special
students of different age group and different disabilities.

•

The present study was limited to only school. Further study can be done on different areas like
in the College, Govt. offices, Private offices,

•

The present study was limited to only towns. Further study can be done on Urban areas and
Village areas.

•

The present study was limited to only children. Further study can be done on literate parents
and illiterate parents.
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Conclusion:
The research reveals that there is a significant difference in emotional stability, of Boys and Girls of
Govt. School students and Private school students. The reasons behind these significant differences
are may be due to social atmosphere, Family background, different cultures, Friend circle and their
upbringing.

To conduct the research sample of 100 students (50 students of Govt. School and 50

students of Private school)including boys and girls. Standardized tool made by ‘Anukool Hyde’ of
‘Vedant publication’ is used for this research. Statistical methods like ‘t’ test, standard deviation and
Mean has been used, by plotting bar graphs and table of significance .Emotional stability is crucial
for success in all walks of life. It is necessary to create a congenial atmosphere to working and also
for a peaceful life. The adolescents should be prepared to take the challenges of life when they step
out of the school.

Bibliography
[1]. Abraham, R. (1991).Emotional intelligence in organizations: A conceptualization. New York:
Bantam Books.
[2]. Buch, M.B.(1983-88).A survey of research in Education IV Survey – Volume- I. NCERT,
1982.
[3]. Buch, M.B.(1992).A survey of research in Education IV Survey – Volume- II(1988-92).
NCERT, 1982.
[4]. Koul, Lokesh. Methodology of Educational Research. New Delhi: Vikas publishing house put
Ltd.
[5]. Cole(1944)DegreesofEmotionalMaturity.http://www.ukessays.com/essays/psychology/degrees
of emotional-maturity-psychology-essay.php/Retrieved on 21 March 2015
[6]. Emotional intelligence, Article from http:/WWW.edutopia.org/emotionalintelligenceresearch
[7]. Article “Role of emotional intelligence in Educational management” published in journal of
Indian Education.
[8]. Garret, H.E.(1966) Statistic in Psychology and Education. Bombay: Vakils, Feffer and Simons
Limited.
[9]. Nair, Subha and Patnayak Vijay (Research Paper)2004 National Academy of Psychology, India
Vol.4
[10]. Goleman, Daniel(1998). Working with Emotional intelligence.
[11]. Thorndike, E.L. (1920)Intelligence and its uses. Harper’s Magazine.

Samwaad

http://samwaad.in

Page 37 of 83

Samwaad: e-Journal

ISSN: 2277-7490

2017: Vol. 6 Iss. 1

[12]. Gupta, C.B.(1999). An introduction to statistical method. New Delhi:U.B.S. Publisher’s
Distributors Ltd.
[13]. Parsanjeet(2013). Study of emotional stability and socio- economic status of students studying
in secondary schools. international journal of education and information studies,ISSN 22773169 volume3,Number 1(2013),pp7-11
[14]. Mangal,S.K.,Advance Educational Psychology
[15]. Kothari, C.R., Research methodology of Educational methods and Techniques.
[16]. Mayer, J.D. and Salovey, P.(2000) Emotional
intelligence as zeitgeist, as personality, and as
a metal ability, In R.Bar-on and J.D.A. Parker(Eds.),the handbook of emotional intelligence.
[17]. Asthana,B.,Srivastava V., Asthana N. (2012-13) Research methodology.
[18]. Gurbani, R. (2007) A comparative study of the level of emotional intelligence of Girls and
Boys of standard 12 with reference to Bairagarh township.
[19]. Swaroop Saxena, N.R. Philosophical and Sociological Foundation of Education.
[20]. Patra, Swati (Lecturer, regional institute of Education NCERT), Hindustan Times
[21]. Nanda, S.K., Philosophical and sociological Foundation of Education.
[22]. http://www.aabri.com/manuscripts/10535.pdf
[23]. https://en.m.wikipedia.org
[24]. WWW.quora.com
[25]. https://wikipedia.org/wiki/emotionalintelligence
[26]. http://searchcio.techtarget.com/definition/emotionalintelligence
[27]. http://WWW.aabri.com/manuscripts/10535.pdf

Samwaad

http://samwaad.in

Page 38 of 83

Samwaad: e-Journal

ISSN: 2277-7490

2017: Vol. 6 Iss. 1

Effectiveness of Teacher Educators in Graduate School With Regards To Their
Anxiety, Personality Factor, Job Satisfaction and Their Gender
Dr. Sr. Lissy Jose
The Bhopal School of Social Sciences
Bhopal

Abstract
This paper assesses the effects of personality traits on 200 midlife teachers of the Holy Spirit
schools who are employed both in the Elementary and Secondary Schools located in Quezon City,
Malolos, Capitol Hills, Tarlac, Abra, Batac, Irosin, Manabo and Mendiola in Manila with age range
of 35 to 55 years. Among the five chief personality dimensions Warmth, Liveliness, Social-Boldness,
Tough-Mindedness and Independence was studied with respect to their gender.
Introduction
Teaching is the most complex profession in our society, and also a very important one. Yet teachers
are overworked, underpaid, and underappreciated. There is a common bond which unites all teachers
that is the desire to help students reach their maximum potential. When the teachers see students
grow and master concept as a result of their teaching, they know that all training and hard work has
not been in vain.
The evaluation of teachers is not a new phenomenon. Teacher evaluation even existed in the oneroom schools. The initial purpose was to determine job continuation and pay hikes. Evaluation tended
to happen at all the local level with standards that were based upon local educational aims. The
industrial revolution brought about changes in the evaluation process as schools became larger and
unions started to impose their influence. Union started to set specific evaluative criteria for teachers
to monitor their advancement. These criteria tended to be minimal and were dominated by local
boards of education. During the 1950s, more men entered the teaching profession. This brought about
an increase in professional activity and union membership. The cold war brought the desire to find
better teachers in order to compete with the Soviets. This led to even more men entering the teaching
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profession and unions increasing their influence. Clark (1993, p. 7) said, “Their influence and role in
evaluation of teachers offered the profession the respect long overdue.” America prospered, and
students went to college in larger numbers than ever before (Clark, 1993). A Nation at Risk Report
(National Commission on Excellence in Education, 1983) changed the educational landscape by
telling the country that education was in trouble, and students did not learn and lacked even basic
skills. Clark (1993) described what happened in the intervening decades. Education had evolved into
a system on the premise that teacher-proof curriculums, test-based instructional management. The
policies assumed the adherence to a predetermined teaching format would result in the desired level
of learning. Teachers were viewed as labourers implementing a prescribed program in a manner
determined policy makers further up the educational hierarchy rather than professionals with a
repertoire of techniques and ability to decide for themselves how techniques should be applied. The
prime outgrowth from The Nation at Risk (National Commission on Excellence in Education, 1983)
report was the effective school movement. Effective schools emphasize minimum eligibility to be a
teacher and the ability to implement specific attributes, such as punctuality and provision of a safe
learning environment. Teacher evaluations gained a lot of importance as a call for effective teachers
spread across the United States. Systems, North Carolina’s TPAI (North Carolina Department of
Public Instruction, 2000), had their origins in the effective schools movement of the 1980s
(Papanstasiou, 1999). Clark (1993) wrote that three questions emerged from this movement; (1) Who
is an effective teacher? (2) How can they best be evaluated? And (3) what can we do with this
evaluation? (p. 11)
Statement of the Problem
Effectiveness of teacher educators in graduate school with regard to their anxiety, personality factor,
job satisfaction and their gender
Anxiety
According to Freud (1926), anxiety is central to the psychoanalytic concept of neurosis, an
unconscious state which has evolved through repression of unacceptable feelings. The process of
repression is the operation of defence mechanisms such as sublimation, displacement and projection.
According to Ojha (2002), anxiety to some extent is necessary for successful life but when a person is
very anxious then personality is disrupted. If you are in a state of anxiety, it is likely that experience
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of anxiety attacks. It is a sudden surge of fear that comes without warning and without any reason and
this would usually last for no more than 10 minutes. It is far more intense than having anxiety. One in
every 75 people worldwide will experience an anxiety attack at one point in his/her life. (Jocelyn
Snider, 2009)
Anxiety is an uneasiness of mind concerning some impending or anticipated ill. An anxiety reaction
is a state of apprehension without an apparent object, in which attempts are made to discharge
internally generated tension and to reduce anxiety through increased bodily activity. The essential
part of anxiety is that, it brings on an internal or subjective condition. It represents a danger or threat
in the person himself rather than solely on external danger.
Job-Satisfaction:
Job-Satisfaction has defined as a pleasurable emotional state resulting from the appraisal of one’s job.
Weiss (2002) has argued that Job-satisfaction is an attitude but points out that researches should
distinguish the aims of cognitive evaluation which are affect, beliefs and behaviours. Thus, he
suggests that we built attitudes towards our jobs by taking into account our feelings, our beliefs and
our behaviours.
Job satisfaction is an elusive, mythical, concept that has been increasingly challenged and refined
particularly since the Herzberg, Mauser and Snyderman study in 1959. The job satisfaction of an
employee has received considerable attention by researchers and managers alike (Gautam; Mandal
and Dalal, 2006). The most important information to have regarding an employee in an organization
is a validated measure of level of job satisfaction (Roznowski and Hulin, 1992) Job-satisfaction is the
result of various attitudes a person holds towards one’s job, toward related factors and towards life in
general. Job-Satisfaction is the whole material for job factors that make a person to like the work as
well as the work situation.
Personality Factors
Personality is one of the most important factors for learning not only students’ personality but also
for teacher’s personality. A great numbers of books, research paper, articles give different definitions
on personality.
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The personality is the totality of character and behavioural traits peculiar to an individual. No two
persons are alike in these respect not even identical twins. ( Cruickshank, Jenkins and
Metcalf,2003.p-5)
Personality is a dynamic and organized set of characteristics possessed by the respondents that
uniquely influences their cognitions, motivations and behaviours in various situations and it is
measured by 16PF.
Factor Analytic Studies of the 16PF
The 16PF has undergone one of the extensive psychometric developments of any personality
psychometric, primarily through the work of Raymond B. Cattell. In
comprises 15 personality scales,

current form, the 16PF

structured into five second order global factors, namely

Extraversion, Self-Reliance, Warmth, Liveliness, perfectionism.
Variables Used In the Study:
Independent Variables
•

Anxiety

•

Job Satisfaction

•

Personality factor

Dependent Variable
•

Teacher’s Effectiveness

Objective
•

To compare the teaching effectiveness of teacher educators working in teacher education
institutions having high and low anxiety.

•

To compare the teaching effectiveness of teacher educators working in teacher education
institutions having high and low job satisfaction

•

To find the relationship between teaching effectiveness and anxiety of teacher educators
working in teacher education institutions.

•

To compare the effect of personality factors with respect to their gender.
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Hypothesis
• There is no significant difference between teaching effectiveness of teacher educators working
in teacher education institutions having high and low anxiety.
• There is no significant difference between the teaching effectiveness of teacher educators
working in institutions having high and low job satisfaction.
• There is no significant relationship between the teaching effectiveness and anxiety of teacher
educators working in teacher education institutions.
• There is no significant difference in the personality factors of graduate school teachers with
respect to their gender.

Delimitations of the Study
The present study was delimited in the following manner:
•

The present study was delimited to 200 midlife teachers of the Holy Spirit schools
who are employed both in the Elementary and Secondary Schools located in Quezon City,
Malolos, Capitol Hills, Tarlac, Abra, Batac, Irosin, Manabo and Mendiola in Manila with age
range of 35 to 55 years.

•

The study was delimited to only psychological variables.

•

Analytical approach was applied for analysis of data, by using t-test.

Sample
200 midlife teachers of the Holy Spirit schools who are employed both in the Elementary and
Secondary Schools located in Quezon City, Malolos, Capitol Hills, Tarlac, Abra, Batac, Irosin,
Manabo and Mendiola in Manila with age range of 35 to 55 years.
Method
The present study aims to study the effectiveness of the teacher educators so the researcher used
Descriptive Survey Research Method.
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Tools used:
For conducting this study, the following tools were used:
1. Teacher Effectiveness Scale (1999 Revised) by Pramod Kumar and D.N. Mutha.
2. Comprehensive Anxiety Test (CAT, 1992) by Dr. R.L. Bhardwaj, Dr. H. Sharma and Dr. M.
Bhargava
3. Job Satisfaction Questionnaire for Teachers (TJQ, 1985) by Pramod Kumar and D.N. Mutha
Data Analysis and Interpretation
Objective
To compare the teaching effectiveness of teacher educators working in Government teacher
education institutions having high and low anxiety.
Hypothesis
There is no significant difference between teaching effectiveness of teacher educators working
in Government teacher education institutions having high and low anxiety.
Table-1
Means, SDs and ‘t’ value of teaching effectiveness of teacher educators working in teacher education
institutions having high and low anxiety.

Group

number

Low anxiety 200
teacher
educators
High anxiety 200
teacher
educators

Samwaad

Mean

S.D.

t-Value

336.11

6.90

25.28

289.55

6.93
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Level
of
Significance
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The table reveals that‘t’ value for difference in the mean teaching effectiveness of teacher educators
having low anxiety is significant at 0.01 level. When the mean teaching effectiveness was compared
in case of

teacher educators (M=336.11) having low anxiety, it was found that the teaching

effectiveness is higher than that of teacher educators working in teacher education institutions with
high anxiety having mean teaching effectiveness (289.55). It is clear that the teacher educators
working in teacher education institutions having low anxiety have more teaching effectiveness as
compared to the teacher educators working in teacher education institutions having high anxiety. It
means that the teaching effectiveness of teacher educators working in teacher education institutions is
affected by their high anxiety. Thus, the null hypothesis, “There is no significant difference between
the teaching effectiveness of teacher educators working in teacher education institutions having high
and low anxiety” stands rejected. It means that the teacher educators working in teacher education
institutions having low anxiety are more effective in teaching as compared to the teacher educators
working in teacher education institutions having high anxiety. On the basis of the above
interpretation, it is concluded that the teacher educators working in teacher education institutions
having low anxiety are more effective in teaching as compared to the teacher educators working in
teacher education institutions having high anxiety.
Objective
To compare the teaching effectiveness of teacher educators working in Government teacher
education institutions having high and low job satisfaction.
Hypothesis
There is no significant difference between the teaching effectiveness of teacher educators
working in Government institutions having high and low job satisfaction.
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Table-2
Means, SDs and ‘t’ value of teaching effectiveness of teacher educators working in Government
teacher education institutions having high and low job satisfaction

Group

Number

High
job- 200
satisfaction
teacher
educators
Low
job- 200
satisfaction
teacher
educators

Mean

S.D.

t-Value

334.88

6.93

28.14

287.4

5.32

Level
of
significance
.01

The above table reveals that ‘t’ value for difference in the mean teaching effectiveness of teacher
educators having low job satisfaction is significant at 0.01 level. When the mean teaching
effectiveness was compared in the case of teacher educators (M=334.88), it was found that the
teaching effectiveness is higher than that of teacher educators working in teacher education
institutions having low job satisfaction with mean teaching effectiveness (287.42). It is clear that the
teacher educators working in teacher education institutions having high job satisfaction have more
teaching effectiveness as compared to the teacher educators working in teacher education institutions
having low job satisfaction. It means that the teaching effectiveness of teacher educators working in
teacher education institutions is affected by their low job satisfaction. Thus, the null hypothesis,
“There is no significance difference between the teaching effectiveness of teacher educators working
in teacher education institutions having high and low job-satisfaction” stands rejected. It means that
the teacher educators working in teacher education institutions having high job satisfaction are more
effective in teaching as compared to the teacher educators working in teacher education institutions
having low job satisfaction. On the basis of the above interpretation, it is concluded that the teacher
educators working in teacher education institutions having high job satisfaction are more effective in
teaching as compared to the teacher educators working in teacher education institutions having low
job satisfaction.
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Objective
To find the relationship between teaching effectiveness and anxiety of teacher educators
working in Government teacher education institutions.
Hypothesis
There is no significant relationship between the teaching effectiveness and anxiety of teacher
educators working in Government teacher education institutions.
Table-3
Means and ‘r’ ratio of teaching effectiveness and anxiety of teacher educators working in
Government teacher education institutions

Group

Number

High
job- 200
satisfaction
teacher
educators
Low
job- 200
satisfaction
teacher
educators

Mean

S.D.

t-Value

334.88

6.93

28.14

287.4

5.32

Level
of
significance
.01

It represents a strong degree of negative relationship between two variables which is an indicative of
negative correlation between the above two variables. Hence, there is strong negative correlation
between teaching effectiveness and anxiety of teacher educators working in aided teacher education
institutions. Therefore, the null hypothesis, “There is no significant relationship between the teaching
effectiveness and anxiety of teacher educators working in teacher education institutions” stands
rejected. Thus, we can interpret that there is strong negative correlation between teaching
effectiveness and anxiety of the teacher educators of teacher education institutions. On the basis of
the above interpretation it is concluded that teaching effectiveness and anxiety are correlated with
each other. Change in the level of anxiety is indirectly proportional to teaching effectiveness.
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Objective
To compare the personality factors with respect to their gender
Hypothesis
There is no significant difference in the personality factors of graduate school teachers with
respect to their gender.

Table 4
Means, SDs and ‘t’ value of teaching effectiveness to compare the personality factors with respect to
their gender.

DIMENSION
Warmth
Liveliness
Social Boldness
ToughMindedness
Independence

GENDER
Male
Female
Male
Female
Male
Female
Male
Female
Male
Female

MEAN
7.60
6.03
5.60
4.51
6.50
5.27
4.80
5.99
7.20
5.77

SD
2.32
2.03
2.07
1.66
1.51
1.69
1.48
1.45
1.48
1.47

t-value
.02

INTERPRETATION
Significant

2.00

Significant

2.26

Significant

-2.58

Significant

3.01

Significant

There was a significant difference in Warmth, Liveliness, Social-Boldness, Tough-Mindedness and
Independence of 16 PF. Hence the null hypothesis is rejected at 0.05 level of significance in these
factors of 16PF.
Interpretation & Conclusion
The teacher educators working in teacher education institutions having low anxiety are more
effective in teaching as compared to the teacher educators working in teacher education
institutions having high anxiety.
The teacher educators working in teacher education institutions having high job satisfaction are
more effective in teaching as compared to the teacher educators working in teacher education
institutions having low job satisfaction.
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The teaching effectiveness and anxiety are correlated with each other. Change in the level of
anxiety is indirectly proportional to teaching effectiveness.
There was a significant difference in Warmth, Liveliness, Social-Boldness, Tough-Mindedness
and Independence of 16 PF
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Spatial Ability of High school Students as Predicators of Achievement in
Mathematics
Seema Taneja
PHD scholar (Education Deptt) MDU Rohtak
Dr. Pragya Aggarwal
Principal Hindu College of education Sonipat

Abstract:
The present study was established to examine the effect of spatial ability of high school students as
predictors of mathematics achievement. A sample of 500 students were selected randomly and
stratified in to locale, gender and type of schools from Palwal distt. Haryana. A test made by
Pillai&Nair from Kerela university (1968) was employed with three three levels Block counting,
Figure Rotation and Paper form board. The analysis was done by correlation n t-test.The findings
suggested that there was a significant correlation in urban and rural areas.In block counting and
figure rotationBoys perform better but in paper form board girls do better.

Introduction
Different civilization contributes immensely towards the development of mathematics. Sumerian
civilization has enriched the granary of mathematical knowledge through their hexadecimal system
and cuneiform writing. It has also considered the importance of mathematics in general education and
suggest that “Mathematics should be visualized as the vehicle to train a child to think, reason,”
analyze and to articulate logically a part from being a specific subject. It should be treated as
concomitant to any subject in evolving analysis and reasoning”
Mathematics offers a way of doing things, to be able to solve mathematical problems and more
generally, to have the tight attitude for problem solving and to be able to approach all kinds of
problems in a systematic manner. The world today is witnessing developments and changes coming
too fast, demanding immediate attention. Every learner in a dynamic learning society has to be
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familiar with such areas of knowledge, in various disciplines in the global context. Education must
facilitate learner’s personal growth and psychologically equip them to cop with the rapid changes
taking place in all spheres of life. Thus the focus of education is moving away from providing mere
cognitive skills to preparing students to face the challenges of life. It is in this context, the theories of
constructivism and multiple intelligences influence the process of education and gain much
relevance.
Constructivist education with all its strength and limitation, proclaims a tool in hand that not only
meets the pragmatic needs of education, but also extends the operational boundaries of teaching and
learning to register qualitative advance on run-of-the mill function of education at different levels.
Multiple Intelligence:
The theory of multiple intelligences is a theory of intelligence that differentiates it into specific
(primarily sensory) 'modalities', rather than seeing intelligence as dominated by a single general
ability. This model was proposed by Howard Gardner in his 1983 book Frames of Mind: The Theory
of Multiple Intelligences. Gardner articulated eight criteria for a behavior to be considered an
intelligence.[1] These were that the intelligences showed: potential for brain isolation by brain
damage, place in evolutionary history, presence of core operations, susceptibility to encoding
(symbolic expression), a distinct developmental progression, the existence of savants, prodigies and
other exceptional people, and support from experimental psychology and psychometric findings.
Gardner chose eight abilities that he held to meet these criteria:[2] musical–rhythmic, visual–spatial,
verbal–linguistic, logical–mathematical, bodily–kinesthetic, interpersonal, intrapersonal, and
naturalistic.
Here the researcher is taking spatial intelligence as one of the variables.
Though a large number of researchers have recognized the importance of spatial intelligence the
remarkable contributions are those made by Piaget, who spoke of the sensory-motor understanding of
space which emerges during infancy. The two abilities which are complementary- the initial
appreciation of the trajectories observed in objects and the eventual capacity to find one’s way
between various locales- account for spatial intelligence.
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Learning takes place from the moment a child is born and is the result of various influences and
stimuli. These influences and stimuli provide the impulse for mental activity, Much learning takes
place in the first few years of child‘s life, long before they start formal schooling. They listen, they
hear sounds and the rhythm of the sounds becomes meaningful,
Mathematics is built on certain postulates, axioms and concepts which are interrelated in such a way
that building up of larger concepts are impossible without the knowledge of fundamental concepts,
facts, relations and principles. It is generally accepted that in the teaching-learning process of
mathematics, more emphasis should be given on the understanding of basic principles and concepts,
than on the mechanical learning of mathematical computations. But our schools and culture focus
most of their attention on reasoning ability and logical-mathematical intelligence.
With varying degrees of conviction many explanations are offered for these individual variations.
These explanations are offered from experience and assessment of relevant factors. They are not, for
that reason, wrong, although some of them have no concrete foundations. It cannot be taken for
granted that these explanations are true in their entireties and clear conclusions cannot yet be reached.
Much of the researches in this area are centered on some basic questions connected with human
abilities, educational talent, intelligence and such general dimensions and general scholastic
achievement. Even the important studies conducted by western researchers, did not cover all the
dimensions of this problems. Studies of this kind conducted by Indian researchers are few.
Achievement differences in complex subject areas like mathematics have not been adequately
explained Solving a mathematical problem for example, implies the interaction of varied abilities like
comprehension of the process implied, inductive and deductive reasoning, and abilities to deal with
abstract concepts, spatial and visual perception and interpretation, and so on. Of the many factors
proposed to account for individual variations in mathematics achievement, the present study
concentrates on mental abilities related to spatial intelligence and "visual perception.
Objectives of the Study
To find out the interrelationship between Spatial Ability and Mathematics Achievement taken
in pairs for the whole sample and relevant sub-sample.
To find out interrelationship between Mathematics Achievement and Each of the independent
variables when effect of other variables is paralleled out.
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Hypotheses
There is no significant relationship between spatial ability, and mathematical achievement of high
school students.
Definition of terms
Spatial ability
Spatial ability denotes the ability to judge the relations of objects in space, to manipulate them
mentally, to visualize the effect of putting them together or of turning them over or around.
Predictors
Something such as an event or fact that enables to say what will happen in future.

Variables of the Study
Spatial Ability Variables
1.

Spatial Ability 1 (Block Counting)

2.

Spatial Ability2 (Figure Rotation)

3.

Spatial Ability 3 (Paper from Board)

Sample
The data required for the study were collected from a sample of 500 students studying in class IX of
selected schools Palwal. The Sample was selected techniques with representation given to factors like
school efficiency, rural-urban residence of subjects, sex of subjects, and type of school.
Tool Used For the Study
The data for the study has been obtained using the following tools.
I.

Achievement test in Mathematics

II.

Spatial Ability Test

Samwaad

http://samwaad.in

Page 53 of 83

Samwaad: e-Journal

ISSN: 2277-7490

2017: Vol. 6 Iss. 1

Analysis:
Coefficients Of Correlation Betweenspatial Ability and Mathematics Achievement for The
Whole Samle

DIMENSION
Warmth
Liveliness
Social Boldness
ToughMindedness
Independence

GENDER
Male
Female
Male
Female
Male
Female
Male
Female
Male
Female

MEAN
7.60
6.03
5.60
4.51
6.50
5.27
4.80
5.99
7.20
5.77

SD
2.32
2.03
2.07
1.66
1.51
1.69
1.48
1.45
1.48
1.47

t-value
.02

INTERPRETATION
Significant

2.00

Significant

2.26

Significant

-2.58

Significant

3.01

Significant

From the results it can be concluded that there is significant positive relation between Spatial Ability
and Mathematics Achievement.

Coefficients Of Correlation between Spatial Ability and Mathematics Achievement for The
Boys

Variables correlated with Mathematics Achievement

Value of r

N

Spatial Ability Total

0.549**

321

Block Counting

0.410**

321

Figure Rotation

0.427**

321

Paper From Board

0.400**

321

Sub-tests of Spatial Ability
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From the results it can be concluded that there is significant positive relation between Spatial Ability
and Mathematics Achievement of boys
Coefficients of Correlation between Spatial Ability and Mathematics Achievement for the Girls

Variables correlated with Mathematics Achievement

Value of r

N

Spatial Ability Total

0.688**

179

Block Counting

0.395**

179

Figure Rotation

0.530**

179

Paper From Board

0.633**

179

Sub-tests of Spatial Ability

From the results it can be concluded that there is significant positive relation between Spatial Ability
and Mathematics Achievement of Girls
Coefficients of Correlation between Spatial Ability and Mathematics Achievement for the
Students Studying In Urban Area

Variables correlated with Mathematics Achievement

Value of r

N

Spatial Ability Total

0.598**

276

Block Counting

0.428**

276

Figure Rotation

0.445**

276

Paper From Board

0.495**

276

Sub-tests of Spatial Ability

From the results it can be concluded that there is significant positive relation between Spatial Ability
and Mathematics Achievement of students studying in urban area
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Coefficients of Correlation between Spatial Ability and Mathematics Achievement for the
Students Studying In Rural Area

Variables correlated with Mathematics Achievement

Value of r

N

Spatial Ability Total

0.584**

224

Block Counting

0.377**

224

Figure Rotation

0.445**

224

Paper From Board

0.464**

224

Sub-tests of Spatial Ability

From the results it can be concluded that there is significant positive relation between Spatial Ability
and Mathematics Achievement of students studying in rural area
Coefficients of Correlation between Spatial Ability and Mathematics Achievement for the
Students Studying In Government Schools

Variables correlated with Mathematics Achievement

Value of r

N

Spatial Ability Total

0.795**

196

Block Counting

0.664**

196

Figure Rotation

0.685**

196

Paper From Board

0.689**

196

Sub-tests of Spatial Ability

From the results it can be concluded that there is significant positive relation between Spatial Ability
and Mathematics Achievement of students studying in Government Schools.
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Coefficients of Correlation between Spatial Ability and Mathematics Achievement for the
Students Studying In Private Schools

Variables correlated with Mathematics Achievement

Value of r

N

Spatial Ability Total

-0.096

304

Block Counting

-0.090

304

Figure Rotation

-0.165*

304

Paper From Board

-0.092

304

Sub-tests of Spatial Ability

From the results it can be concluded that there is no significant relation between Spatial Ability and
Mathematics Achievement of students studying in Private Schools.
Independent Effect of Sub Tests of Spatial Ability on Mathematics Achievement
Variables

Partial Correlation
N
coefficient

Achievement
with
0.075
Block Counting (S1)
Achievement
with
Figure Rotation (S2)

0.135

Achievement with Paper
From Board (S3)

0.164

**significant at 0.01; level

Controlled Variables
P1

P2

P3

P4

P5

S2

S3

P1

P2

P3

P4

P5

S1

S3

P1

P2

P3

P4

P5

S1

S2

500

*significant at 0.05; level

S1=Block Counting

S2=Figure Rotation

S3=Paper Form Board

P1=Word Comparison

P2=Figure Comparison

P3=Comparison of Roman Numerals

P4=Numbers/Formula Comparison
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Conclusion:
The study reveals that there is significant positive correlation between the spatial ability and
mathematics achievement of the students of high school. Moreover each of the sub components
Block Counting, Figure Rotation and Paper form Board of the spatial ability has also significant
correlation with Mathematics Achievement.
Boys and Girls
There is significant positive correlation between the spatial ability and mathematics achievement of
Boys and Girls. Also each of the sub components Block Counting, Figure Rotation and Paper Board
of the Spatial Ability has also significant correlation with the Mathematics Achievement.
Locality
The study reveals that there is significant positive difference between the spatial ability and
mathematics achievement of students studying in urban and rural area. Also each of the sub
components Block Counting, Figure Rotation and Paper from board of the spatial ability has also
significant correlation with the Mathematics Achievement of students of different locality. Thus there
is high positive correlation between spatial ability and mathematics achievement for all students
irrespective of their residence locality.
Type of School
There is significant positive correlation between the spatial ability and mathematics achievement of
students studying in Government and Private schools. Moreover each of the sub components Block
counting, Figure Rotation, and Paper from Board of the spatial ability has also significant correlation
with the Mathematics Achievement. Thus there is high positive correlation between spatial ability
and mathematics achievement for all students irrespective of the type of the school where they are
studying.
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f'k{kk dk vf/kdkj vf/kfu;e ds izfr vfHkHkkodksa dh tkx#drk dk v/;;u
MkW- cyjke izlkn >kfj;k
izkpk;Z] 'kkEHkoh Ldwy vkWQ ,tqds'ku] /kqlsjk]jk;iqj ¼N-x-½

ÁLrkouk% fdlh Hkh ns'k dk fodkl rHkh gks ikrk gS tc ogk¡ ds ukxfjdksa dk fodkl gksrk gSA ukxfjdksa
dk fodkl iwjh rjg ls ogka dh f'kk{kk O;oLFkk ij fuHkZj gSA D;ksafd O;fDr ;k ckyd dk lokZxh.k fodkl
f'k{kk ds ek/;e ls gh laHko gSA lokZxh.k fodkl dk rkRi;Z gS O;fDr ckyd dk 'kkjhfjd] ekufld] uSfrd
,oa lkaLd`frd fodkl gksukA vr% O;fDr ds lokZxh.k fodkl ds fy, f’k{kk mldh igyh vko';drk gksuh
pkfg,A ;g rHkh laHko gS tcfd ljdkj }kjk lHkh cPpkas dks fu%'kqYd ,oa vfuok;Z f’k{kk iznku dh tk;sA
lu~ 1936 esa egkRek xka/kh us f’k{kk dh vfuok;Zrk dks /;ku esa j[krs gq, lHkh ds fy, ,d leku f’k{kk dk
lq>kko fn;k Fkk , ysfdu vkfFkZd leL;kvksa ds dkj.k muds lq>ko dks ewrZ #i ugh fn;k tk ldk A
lafo/kku fuekZ.k lHkk ds lnL; f’k{kk ds vf/kdkj dks ekSfyd vf/kdkj ds #i esa 'kkfey djuk pkgrs Fks]
ijUrq rRdkyhu ifjfLFkfr;k¡ blds vuqdwy ugh Fkha A vr% mUgksaus bls jkT; ds uhfr funsZ'kd rRoksa ds
varxZr LFkku fn;kA bl egRoiw.kZ mŸkjnkf;Ro dks jkT; dh bPNk ij NksM+ fn;k x;k tks U;k;ky;ksa esa
izorZuh;

ugha FksA laln us bl vf/kdkj dh vko';drk dks le>rs gq;s o"kZ 2002 esa lafo/kku esa 86osa

lafo/kku la'kks/ku vf/kfu;e 2002 }kjk u;k vuqPNsn 21&d tksM+dj bls ewy vf/kdkjks esa 'kkfey dj fn;kA
blds dkj.k vuq0 45 dks la'kksf/kr djds bl izdkj fd;k x;k ^^jkT; 6 ls 14 o"kZ dh vk;q rd ds lHkh
ckydks ds ckY;dky dh ns[kHkky vkSj f'k{kk ds fy;s volj iznku gsrq volj miyC/k djsxkA** bl la'kks/ku
}kjk fu%'kqYd vkSj vfuok;Z f'k{kk miyC/k djkuk jkT; dk nkf;Ro r; fd;k x;kA mijksDr nksuksa la'kks/kuksa
ds lkFk gh ewy drZO;ks esa Hkh la'kks/ku fd;k x;kA blds rgr~ vuq0 51 ¼d½ ¼V½ tksM+k x;k] ftlds vuqlkj]
“6 o"kZ ls 14 o"kZ rd dh vk;q ds cPpksa ds ekrk&firk vkSj izfrikY; ds laj{kdksa dk ;g drZO; gksxk fd

mUgsa f'k{kk dk volj iznku djsaA” f'k{kk ds vf/kdkj dks ^^f'k{kk dk vf/kdkj vf/kfu;e] 2009** ds uke ls
tkuk tkrk gS tks fd vfUre :i ls 26 vxLr 2009 dks Lohd`r gqvk vkSj 1 vizSy 2010 ls bls ykxw dj
fn;k x;kA
bl vf/kfu;e esa lHkh cPps tks 6 o"kZ ls 14 o"kZ vk;q rd ds gSa dh vfuok;Z ,oa fu%'kqYd f'k{kk ds
lanHkZ esa laiw.kZ <kaps dk izko/kku fd;k x;k gSA bl vf/kfu;e }kjk u dsoy dSfiVs'ku Qhl] izos'k ijh{kk
vkfn ls NwV dk izko/kku fd;k x;k gS] cfYd f'k{kdksa ds fy;s lIrkg esa dk;Z ds ?kaVs ,oa f'k{k.k vf/kxe
laca/kh midj.kksa ls Hkh lacaf/kr ekud ,oa 'krksZ ls lacaf/kr fu/kkZj.k Hkh fd;s x;s gS ,oa bl vf/kfu;e }kjk
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jkT; ljdkj] cPpksa ds ekrk&firk ;k laj{kd lHkh ds nkf;Ro r; fd;s x;s gSa rFkk bu ds mYya?ku djus
ij vFkZn.M dk Hkh izko/kku fd;k x;k gSA 1 vizSy 2010 ls izHkkoh bl cPpksa ds fy;s fu%'kqYd ,oa vfuok;Z
f'k{kk dk vf/kfu;e 2009 f'k{kk ds {ks= esa mnh;eku u{k= ds leku gS] ftlds ykxw gksus ls f'k{kk ds {ks= esa
,d uo izHkkr vk;sxkA
mijskDr vf/kfu;e vc /kjkry ij Hkh mrjus yxk gSA QyLo:Ik Hkkjr ljdkj ekuo lalkËku
fodkl ea=ky; fd fjiksVZ ds eqrkfcd tgkW lu 2008-09 esa Hkkjr esa 294 yk[k cPp¨a dk izkFkfed f'k{kk esa
ukekadu gqvk FkkA ogha 2009-10 esa 307 yk[k cPp¨a dk izkFkfed f'k{kk esa ukekadu gqvk, 2010-11 esa 319
yk[k cPp¨a dk izkFkfed f'k{kk esa ukekadu gqvk, 2011-12 esa 341 yk[k cPp¨a dk izkFkfed f'k{kk esa ukekadu
gqvk, 2012-13 esa 343 yk[k cPp¨a dk izkFkfed f'k{kk esa ukekadu gqvk, 2013-14 esa 370 yk[k cPp¨a dk
izkFkfed f'k{kk esa ukekadu gqvkA bl izdkj izkjafHkd f'k{kk esa cPpksa ds ukekadu ls ysdj f'k{kk xzg.k djus esa
yxHkx 79 izfr'kr dh o`f/n ntZ dh xbZ gS lkFk gh blds c<+us ds vkSj Hkh vklkj gSA tks dh ,dek= f'k{kk
dk vf/kdkj vf/kfu;e 2009 dh nsu gS tks ;g lkfcr djrh gS fd ;g u flQZ f'k{kk ds yksdO;kihdj.k esa
lgk;d gS cfYd izkjafHkd f'k{kk dh jh<+ gSA ;g vf/kfu;e ljdkj] LFkkuh; izkf/kdkjh vkSj ekrk&firk ds
drZO;ksa] fo|ky; vkSj f'k{kdksa ds mRrjnkf;Ro] ikB~;dze ds mUu;u ds lkFk gh cky vf/kdkjksa ds laj{k.k ij
Hkh cy nsrk gS tks bldh izeq[k fo'ks"krk,W gSA f’k{kk ds vf/kdkj vf/kfu;e dh lQyrk ljdkjh ra=] f'k{kdksa
,oa vfHkHkkodksa ds iz;klksa ij iw.kZr% fuHkZj gSA vfHkHkkodksa ds lg;ksx ds fcuk bl vf/kfu;e dks lQyrkiwoZd
ykxw ugh fd;k tk ldrk gSA vfHkHkkod bl vf/kfu;e ds izfr ftruk vf/kd tkx#d gksaxs os mruk vf/kd
viuk ;ksxnku ns ldrs gSaA vr% f’k{kk dk vf/kdkj vf/kfu;e ds izfr vfHkHkkodksa dh tkx#drk ls lacafèkr
vusd 'kks/k ç'u mBrs gSaA f’k{kk dk vfèkdkj vfèkfu;e ds izfr vfHkHkkod fdrus tkx#d gSa \ D;k f'k{kk
dk vf/kdkj vf/kfu;e ds izfr vfHkHkkodksa dh tkx#drk ij f'k{kk ds Lrj ds izHkko iMrk gS \ D;k f'k{kk
dk vf/kdkj vf/kfu;e ds izfr vfHkHkkodksa dh tkx#drk ij O;kolk; dk izHkko iMrk gS \ D;k f'k{kk dk
vf/kdkj vf/kfu;e ds izfr vfHkHkkodksa dh tkx#drk ij tkfr dk izHkko iMrk gS \ bu 'kks/k ç'u®a dk
leqfpr mÙkj <w<us ds fy, orZeku vè;;u fd;k x;kA
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mn~ns’; % izLrqr 'kks/k ds mn~ns'; fuEufyf[kr gSa %&
1- f'k{kk dk vf/kdkj vf/kfu;e ds izfr vfHkHkkodksa ds ek/; tkx#drk izkIrkadks dk v/;;u djukA
2- f'k{kk dk vf/kdkj vf/kfu;e ds izfr vfHkHkkodksa dh tkx#drk ij f'k{kk ds Lrj ds izHkko dk
v/;;u djukA
3- f'k{kk dk vf/kdkj vf/kfu;e ds izfr vfHkHkkodksa dh tkx#drk ij O;kolk; ds izHkko dk
v/;;u djukA
4- f'k{kk dk vf/kdkj vf/kfu;e ds izfr vfHkHkkodksa dh tkx#drk ij tkfr ds izHkko dk v/;;u
djuk A

ifjdYiuk,¡ % izLrqr 'kks/k dh ifjdYiuk,¡ fuEufyf[kr gSa %&
1- f'k{kk dk vf/kdkj vf/kfu;e ds izfr vfHkHkkodksa dh tkx#drk ij f’k{kk ds Lrj dk dksbZ lkFkZd
izHkko ugha gksxkA
2- f'k{kk dk vf/kdkj vf/kfu;e ds izfr vfHkHkkodksa dh tkx#drk ij O;kolk; dk dksbZ lkFkZd
izHkko ugha gksxkA
3- f'k{kk dk vf/kdkj vf/kfu;e ds izfr vfHkHkkodksa dh tkx#drk ij tkfr dk dksbZ lkFkZd izHkko
ugha gksxkA

'kks/k&fof/k
'kks/k fof/k ds varxZr U;kn'kZ ds p;u] midj.k] iznRrksa dk ladyu ,oa iznRrksa ds fo'ys"k.k dk o.kZu
fd;k x;k gSA

U;kn’kZ % izLrqr 'kks/k esa NŸkhlx<+ jkT; ds /kerjh ftys ds 08 'kkldh; ek/;fed fo|kky;ksa esa v/;;jr
100 fo|kfFkZ;ksa ds vfHkHkkodksa dk p;u ;kn`fPNd fof/k ls fd;k x;k A U;kn'kZ dk fooj.k fuEukuqlkj gS %&
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Lkkj.kh ¼1½ % U;kn’kZ dk fooj.k
dz-

f'k{kk dk Lrj
12oha rd Lukrd@LukkrdksŸkj

O;kolk;
d`f"k

tkfr

etnwjh ukSdjh lkekU; vfio

f'kf{kr
1

79

21

69

21

10

05

80

vuq-

vuq- t-

tk

tk-

09

06

midj.k% izLrqr 'kks/k esa LofufeZr iz'ukoYkh dk iz;ksx midj.k ds :i esa fd;k x;k A bl iz'ukoYkh esa
f'k{kk dk vf/kdkj vf/kfu;e Lks LkacafËkr dqy 36 cgqfoYih; iz'u FksA izR;sd lgh mŸkj d¢ fy, 2 vad
fu/kkZfjr FksA

iznŸkksa dk fo’ys"k.k% izLrqr 'kks/k esa iznŸkksa dk fo'kys"k.k ek/;] ekud fopyu] Vh&ijh{k.k ,oa ,dekxhZ;
,uksok (One –Way -ANOVA) }kjk fd;k x;kA

ifj.kke ,oa foospuk
¼v½ f'k{kk dk vf/kdkj vf/kfu;e ds izfr vfHkHkkodksa ds ek/; tkx#drk izkIrkadksa dk v/;;u
Lkkj.kh ¼2½ % f’k{kk dk vf/kdkj vf/kfu;e ds izfr vfHkHkkodksa ds tkx#drk izkIrkadksa dk ek/; ,oa
ekud fopyu
dz-

la[;k

Ekk/; (M)

ekud fopyu (S.D.)

1

100

46-18

10-61

(64.1%)

mijksDr lkj.kh ¼2½ ls Li"V gS fd f’k{kk dk vf/kdkj vf/kfu;e ds izfr vfHkHkkodksa dk ek/;
tkx#drk izkIrkad 46-18 gS tks fd vf/kdre izkIrkad 72 ds lkis{k 64.1% gS vFkkZr tkx#drk izkIrkad
v©Lkr Lks vfËkd gSA tkx#drk izkIrkadksa dk ekud fopyu (S.D.) 10-61 gS tks mPp gSA mPp ekud
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fopyu ;g n'kkZrk gS fd vfHkHkkodksa dh f'k{kk dk vf/kdkj vf/kfu;e ds izfr tkx#drk esa fHkUurk mPp
gSA

¼c½ f’k{kk dk vf/kdkj vf/kfu;e ds izfr vfHkHkkodksa dh tkx#drk ij f’k{kk ds Lrj ds
izHkko dk v/;;u
Lkkj.kh ¼3½ % f’k{kk dk vf/kdkj vf/kfu;e ds izfr vfHkHkkodksa dh tkx#drk ds ek/;, ekud fopyu
,oa Vh&ijh{k.k ds eku

S. N.

Level of Education

Number Mean

Standard

df

t-value

Remark

98

2-63

P > 0.05

Deviation

1

12th

79

44-90

10-45

2

Graduate/ Post

21

50-86

9-62

Graduate
lkj.kh ¼3½ ls Li"V gS fd x.kuk Lks izkIr Vh ¼ t ½ dk eku 2.63 gS tks df = 98 ds fy, lkFkZdrk
Lrj 0-05 Lrj ij lkFkZd gSA vr% 'kwU; ifjdYiuk fd ^^ f’k{kk dk vf/kdkj vf/kfu;e ds izfr vfHkHkkodksa
dh tkx#drk ij f’k{kk ds Lrj dk dksbZ lkFkZd izHkko ugha gksxk** fujLr dh tkrh gSApwafd
Lukrd@LukkrdksŸkj rd f'kf{kr vfHkHkkodksa dh f'k{kk dk vf/kdkj vf/kfu;e ds izfr tkx#drk dk ek/;
izkIrkad 50.86 gS tks 12oha rd f'kf{kr vfHkHkkodksa dh ek/; tkx#drk izkIrkad (M=44.90) L® mPp gSA
vr% ;g fu"d"kZ fudkyk tk ldrk gS fd Lukrd@LukrdksŸkj rd f'kf{kr vfHkHkkodksa dh f’k{kk dk vf/kdkj
vf/kfu;e ds izfr tkx#drk 12oha rd f'kf{kr vfHkHkkodksa L® lkFkZd :i L® mPp gksrh gSA
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f'k{kk dk vf/kdkj vf/kfu;e ds izfr vfHkHkkodksa ds O;kolk; ds izHkko dk v/;;uA

Lkkj.kh ¼4½% f’k{kk ds vf/kdkj vf/kfu;e ds izfr vfHkHkkodksa dh tkx#drk ds fy, ,dekxhZ; ,uksok
(One –Way -ANOVA) dk lkjka”k

Source

SS

MSS

df

Between Groups

314.801

157.400

2

Within Groups

10378.759

106.998

97

Total-

10693.560

F

Remark

1.471

P< 0.05

99

mijksDr lkj.kh ¼4½ ls Li"V gS fd df = 2/97 ds fy, x.kuk fd;s x;s F dk eku 1-471 gS tks fd
lkFkZdrk Lrj 0-05 ij lkFkZd ugha gSA tks ;g n'kkZrk gS fd d`f"k] etnwjh ,oa ukSdjh O;kolk; djus okYks
vfHkHkkodksa ds f’k{kk dk vf/kdkj vf/kfu;e ds izfr ek/; tkx#drk izkIrkad lkFkZdr% fHkUu ugha gSA vr%
'kwU; ifjdYiuk fd ^^f’k{kk dk vf/kdkj vf/kfu;e ds izfr vfHkHkkodksa dh tkx#drk ij O;kolk; dk dksbZ
lkFkZd izHkko ugha gksxk** fujLr ughaa dh xbZA vr% ;g fu"d"kZ fudkyk tk ldrk gS fd f'k{kk dk vf/kdkj
vf/kfu;e ds izfr vfHkHkkodksa dh tkx#drk ij O;kolk; dk dksbZ lkFkZd izHkko ughaa gksrk gSA
¼n½ f'k{kk dk vf/kdkj vf/kfu;e ds izfr vfHkHkkodksa dh tkfr ds izHkko dk v/;;u
Lkkj.kh ¼5½% f’k{kk dk vf/kdkj vf/kfu;e ds izfr vfHkHkkodksa dh tkx#drk ds fy, ,dekxhZ; ,uksok
(One –Way -ANOVA) dk lkjka”k
Source

SS

MSS

df

Between Groups

473.871

157.957

3

Within Groups

10662.889

111.072

96

Total-

11136.760

F

Remark

1.422

P< 0.05

99

mijksDr lkj.kh ¼5½ ls Li"V gS fd df = 3/96 ds fy, x.kuk fd;s x;s F dk eku 1-422 gS tks fd
lkFkZdrk Lrj 0-05 ij lkFkZd ugha gSA tks ;g n'kkZrk gS fd lkekU;] vU; fiNM+k oxZ] vuq- tkfr ,oa vuqSamwaad

http://samwaad.in

Page 65 of 83

Samwaad: e-Journal

ISSN: 2277-7490

2017: Vol. 6 Iss. 1

tu tkfr ds vfHkHkkodksa ds f’k{kk dk vf/kdkj vf/kfu;e ds izfr ek/; tkx#drk izkIrkad lkFkZdr% fHkUu
ugha gSA vr% 'kwU; ifjdYiuk fd ^^f’k{kk dk vf/kdkj vf/kfu;e ds izfr vfHkHkkodksa dh tkx#drk ij tkfr
dk dksbZ lkFkZd izHkko ugha gksxk** fujLr ughaa dh xbZA vr% ;g fu"d"kZ fudkyk tk ldrk gS fd f'k{kk dk
vf/kdkj vf/kfu;e ds izfr vfHkHkkodksa dh tkx#drk ij tkfr dk dksbZ lkFkZd izHkko ughaa gksrk gSA

fu"d"kZ %
¼1½ % f'k{kk dk vf/kdkj vf/kfu;e ds izfr vfHkHkkodksa dh ek/; tkx#drk izkIrkad 46-18 (64.1%) ik;h
x;hA
¼2½ % Lukrd@LukrdksŸkj rd f'kf{kr vfHkHkkodksa dh f’k{kk dk vf/kdkj vf/kfu;e ds izfr tkx#drk 12oha
rd f'kf{kr vfHkHkkodksa L® lkFkZd :i L® mPp ik;h x;hA
¼3½ % f'k{kk dk vf/kdkj vf/kfu;e ds izfr vfHkHkkodksa dh tkx#drk ij O;kolk; dk dksbZ lkFkZd izHkko
ughaa ik;k x;k A
¼4½ % f'k{kk dk vf/kdkj vf/kfu;e ds izfr vfHkHkkodksa dh tkx#drk ij tkfr dk dksbZ lkFkZd izHkko ughaa
ik;k x;k A
f’k{kk dk vf/kdkj vf/kfu;e ds izfr vfHkHkkod ds ek/; tkx:drk lkekU; ls vf/kd ik;h x;h ,oa
vfHkHkkodks dh tkx:drk esa fHkUurk ik;h x;hA bldk dkj.k ;g gks ldrk gS fd vkj- Vh- bZ- ds izfr
tkx:drk ij vU; dkjdks tSls&mudh f'k{kk] O;olk;] fuokl &i`’B Hkwfe vkfn ds izHkko Hkh iMrs gSA
Lukrd@LukrdksLrj rd f'kf{kr vfHkHkkodks dh f’k{kk dk ^^ f’k{kk dk vf/kdkj vf/kfu;e^^ ds izfr
tkx:drk 12 oha rd f'kf{kr vfHkHkkodks ls lkFkZd :i ls mPp ik;h x;hA bldk dkj.k ;g gks ldrk gS
fd mPp f’k{kk izkIRk djus ds i'pkr~ O;fDr vius vf/kdkjks ,oa drZO;ks ds izfr vf/kd tkx:d gks tkrs gSA
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’kSf{kd fufgrkFkZ
izLrqr 'kks/k ls izkIr fu’d’kksZ dk iz;ksx 'kks/kkFkhZ f'k{kd] vfHkHkkod ,oa iz'kklu ls tqMs vf/kdkjh
deZpkjh dj ldrs gS rFkk ;g 'kks/k muds fy, mi;ksxh fl) gks ldrk gSA]
f’k{kk dk vf/kdkj vf/kfu;e 01 vizsy 2010 ls Hkkjr esa ykxw gks pqdk gS ftldk eq[; mn~ns'; vk;q oxZ
6&14 o’kZ rd ds LkHkh cPpks dks eqDr ,oa vfuok;Z f’k{kk miyC/k djkuk gSA bu LkHkh iz;kl®a ds ckkOktwn
vk'kk ds vuqdwy LkQyrk ÁkIr ugha gks jgh gS D;¨afd bl vf/kfu;e dks lQy cukus ds fy, ftruk
egRoiw.kZ lalk/ku] lqfo/kk,s f'k{kdks ds iz;kl vko';d gS mruk gh vko';d vfHkHkkodks dk lg;ksx gSA
vfHkHkkodks dh lg;ksx mudh tkx:drk ij fuHkZj gSA izLrqr 'kks/k ls izkIr fu’d’kksZ ls Li’V gS fd de
i<s&fy[ks ,oa fuj{kj vfHkHkkodks dks bl vf/kfu;e ds izfr tkx:d djus dh vko';drk vf/kd gSA

lanHkZ lwph
• xSjV] ,p- bZ- ¼2008½- LVSfVlfVDl bu lkbdksyksth ,.M ,twds'ku] ubZ fnYyh % lqthZr ifCyds'kuA
• csLV] ts- MCY;w-] ,oa dkgu] ts- oh- ¼2010½- f’k{kk esa vuqla/kku] ubZ fnYyh % ih,pvkbZ yfuZx izkbZosV
fyfeVsMA
• ln~xksiky] , +(2000) f'k{kk esa cnyko dk loky] f'kYih izdk'ku fnYyhA
• Qzsjs] Ikh-+(1997) mRihfM+rksa dk f'k{kk 'kkL=] f'kYih izdk'ku fnYyhA
•

af'kUns] ,y ,oa ikVhnkj] ,e ¼2014½ %& 'kCn czEg ¼f’k{kk dk vf/kdkj vf/kfu;e ds izfr ikydks ,oa
f'k{kdks dh tkx:drk dks rqyukRed v/;;u½ vil. – 02, Issue -03, Issn – 2320 – 0871.

Samwaad

http://samwaad.in

Page 67 of 83

Samwaad: e-Journal

ISSN: 2277-7490

2017: Vol. 6 Iss. 1

21oha lnh esa efgyk l'kfädj.k esa L=h f'k{kk dh Hkwfedk
fiz;k tkSgjh
bykgkckn fo'ofo|ky;
f'k{kk'kkL= foHkkx
f'k{kk jk"Vª fuekZ.k dh vk/kkjf'kyk gS rFkk lekt vkSj laL—fr dks xfr'khy cukus] fodkl o 'kks/ku dh
vfuok;Z dM+h gSA ;g lekt esa yksxksa ds vUnj uSfrd ewY;ksa ,oa laL—fr dk fodkl djrh gS ftlls euq";
esa eulk] okpk] de.kkZ dk Hkko tkx`r gksrk gSA Qyr% lekt dk prqeqZ[kh fodkl laHko gksrk gSA ,sls esa
jk"Vª ds çR;sd çk.kh dks f'kf{kr djuk vko';d gh ugha vfuok;Z o egRoiw.kZ Hkh gSA efgyk lekt dk ,d
vfHkUu vax gSA Þtc ,d iq#"k f'kf{kr gksrk gS rks O;fDr f'kf{kr gksrk gS vkSj tc ,d ukjh f'kf{kr gksrh gS
rks iwjk lekt f'kf{kr gksrk gSAßfdlh Hkh ns'k dh laL—fr mldk bfrgkl vkSj Hkko&Hkk"kk ogka dh fL=;ksa ds
fodkl] çxfr vkSj le`f) esa ifjyf{kr gksrk gSA ,d Ýkalhlh fo}ku dk bl lUnHkZ esa dguk gS] Þfdlh
lekt dh lH;rk dk vuqeku ml lekt dh L=h dks fn, x, vknj }kjk yxk;k tk ldrk gSA** ;fn ge
Hkkjrh; lekt ds bfrgkl dk voyksdu djsa rks ge ikrs gSa fd oSfnd dky esa L=h dks lekt esa Åapk LFkku
çkIr FkkA lHkh lkekftd o /kkfeZd fØ;kdykiksa esa mldh lgHkkfxrk FkhA /khjs&/khjs mldh fLFkfr esa ºzkl
gqvk vkSj lekt esa mldk LFkku fxjrk x;kA e/;dky esa L=h dsoy Hkksx dk lk/ku cu ds jg x;hA
orZeku dky esa L=h dh n'kk esa ;|fi mYys[kuh; lq/kkj gqvk gS ysfdu vKkurk vkSj vf'k{kk ds cks> ls
nch ukjh dks vius çkphudky ds LFkku dks ikus ds fy, fodkl vkSj vkRefo'okl dk ,d yEck jkLrk r;
djuk gSA f'kf{kr efgyk,a gh lekt rFkk ns'k ds fodkl esa ,d egRoiw.kZ Hkwfedk fuHkk ldrh gSaA f'k{kk
efgyk l'kfädj.k dk ehy dk iRFkj gS] D;wafd f'k{kk gh efgykvksa dks l{ke cukus esa lgk;d gksrh gS]
rkfd og thou dh pqukSfr;ksa dk lkeuk djrs gq,] ,d csgrj thou th ldsaA efgyk,a lekt dh vkcknh
dk vk/kk fgLlk gSa] blfy, lekt ;k fodklksUeq[k jk"Vª ds fuekZ.k ds fy, efgykvksa dk f'kf{kr gksuk
vko';d gSaA f'kf{kr efgyk,a gh vius vf/kdkjksa dks tku o le> dj mudk ykHk mBk ldrh gSa ,oa vius
drZO;ksa dk fuoZgu dj ldrh gSaA f'k{kk ds vHkko esa çk;% efgyk,¡ vius vf/kdkjksa vkSj drZO;ksa ds çfr
vutku gh jgrh gSaA bl –f"V ls efgyk l'kfädj.k dks ;FkkFkZ :i nsus ds dk;Z esa f'k{kk ,d lk/ku gS]
vr% bldh Hkwfedk dks utjankt ugha fd;k tk ldrk gSA ,slh fLFkfr esa L=h f'k{kk dh Hkwfedk ij xgu
fopkj&foe'kZ djuk vko';d gSA bl çlax esa] orZeku esa gksus okys efgyk l'kfädj.k esa f'k{kk dh Hkwfedk
dk fo"k; fo'ks"k :i ls fopkj.kh; gSA
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L=h f'k{kk dh Hkwfedk
laL—r esa ;g mfä çfl) gS] *ukfLr fo|klea p{kquhfLr ekr` leksxq#*A bldk vFkZ gS] bl lalkj esa
fo|k ds leku us= ugha gSa rFkk ekrk ds leku xq# ugha gSA okLro esa dgk tk ldrk gS fd L=h f'k{kk
fdlh Hkh ek;us esa fdlh iq#"k dh f'k{kk ls de egRoiw.kZ ugha gSA u, lekt dh :ijs[kk rS;kj djus esa
efgykvksa dh f'k{kk iq#"kksa dh f'k{kk ls lkS xquk vf/kd vko';d ,oa mi;ksxh gSA efgyk l'kfädj.k esa
fL=;ksa ds l'kfädj.k ds vusd {ks= gSaA mnkgj.k ds fy, ikfjokfjd l'kfädj.k] lkekftd l'kfädj.k]
jktuSfrd l'kfädj.k] vkfFkZd l'kfädj.k] vkfn gks ldrs gSaA bu lHkh {ks=ksa ds l'kfädj.k fulansg
'kSf{kd l'kfädj.k ds vk/kkj ij fuHkZj gSa] ftlds }kjk efgykvksa dks f'kf{kr djds fofHkUu {ks=ksa esa] mUgsa
fØ;k'khy] foosd'khy rFkk çHkko'khy cukuk laHko gSA vr% ge dg ldrs gSa fd f'kf{kr ukjh gh Hkfo"; esa
fujk'kk vkSj 'kks"k.k ds vU/kdkj ls fudydj ifjokj] lekt ,oa jk"Vª ds fodkl rFkk mRFkku esa viuk
nkf;Ro lgh vFkksaZ esa LFkkfir dj ik;sxhA
L=h f'k{kk dh leL;k,a
O;fä] ifjokj] leqnk; vkSj jk"Vª ds lkekftd] vkfFkZd] lkaL—frd vkSj jktuhfrd fodkl esa fL=;ksa dh
f'k{kk ,oa lk{kjrk dk egÙo fufoZokn Lohdkj fd;k x;k gSA Lora=rk çkfIr ds i'pkr~ geus L=h f'k{kk esa
Økafrdkjh ifjorZu çkIr fd;k gSA fQj Hkh vkt L=h f'k{kk esa dqN dfe;ka O;kIr gSa &
1.yM+fd;ksa dks yM+ds ds leku 'kSf{kd volj çkIr ugha djk;s tkrs gSaA lHkh i{kksa o Lrjksa ij yM+dksa o
yM+fd;ksa dh f'k{kk esa O;kid vlekurk ikbZ tkrh gSA
2.dq'ky ç'kklu dk vHkko gksus ds dkj.k gekjs ns'k esa L=h f'k{kk esa vusdksa ç'kklfud dfBukbZ;ka rFkk
ck/kk,a ik;ha tkrh gSaA
3.L=h f'k{kk esa /ku dh deh lcls cM+h leL;k gSA blh dkj.k ns'k ds lHkh Hkkxksa rFkk oxksaZ dh fL=;ksa dh
f'k{kk dk gekjs ns'k esa vc rd Hkh çca/k ugha gks ik;k gSA
4.vkt Hkh gekjs ns'k esa yM+fd;ksa dh f'k{kk ds çfr fopkj cM+s ladh.kZ ik, tkrs gSaA blfy, de mez esa gh
'kknh djuk] inkZ çFkk rFkk va/k fo'oklksa ds dkj.k L=h f'k{kk dks c<+kok ugha fey ldk gSA gekjs lekt ds
varxZr ;g fopkj o /kkj.kk vc Hkh ikbZ tkrh gS fd yM+fd;ksa dks mPp f'k{kk ugha nh tkuh pkfg,A L=h
f'k{kk esa ,d cM+h deh ;ksX; o çf'kf{kr f'k{kdksa dk vHkko gksuk gSA
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5.gekjs ns'k esa vkt Hkh vf/kdrj turk vf'kf{kr gSA mUgsa f'k{kk ds egÙo dh mfpr tkudkjh çkIr ugha gSA
Hkkjr esa L=h f'k{kk dh fLFkfr
Hkkjr esa 1901 ls 2011 rd lk{kjrk o`f) ds vkadM+kas esa efgyk
o"kZ

dqy o`f)

iq:"k

L=h

o`f) esa varj

1901

5-35

9-83

0-60

9-23

1911

5-92

10-56

1-05

9-57

1921

7-16

12-21

1-81

10-40

1931

9-50

15-59

2-93

12-60

1941

16-10

24-90

7-30

17-60

1951

18-33

27-16

8-86

18-30

1961

28-30

40-40

15-35

25-05

1971

34-45

45-96

21-97

23-98

1981

43-56

56-38

29-76

26-62

1991

52-21

64-13

39-29

24-84

2001

64-8

75-26

53-67

21-59

2011

74-04

82-14

65-46

16-68

lkekftd vkSj vkfFkZd çxfr rFkk jk"Vªh; ,dhdj.k ds fy, 'kr&çfr'kr lk{kjrk vko';d gSA vk/kqfud
thou 'kSyh] drZO;&nkf;Ro cks/k] jk"Vªh; pfj= fuekZ.k] uSfrd ewY;ksa dk laj{k.k bR;kfn lHkh ds fy, f'kf{kr
gksuk vko';d gSA lHkh dk lokaZxh.k fodkl f'k{kk dk ewy eU= gSA yksdrkaf=d ç.kkyh esa lHkh dk f'kf{kr
gksuk vko';d gS D;wafd çR;sd O;fä egRoiw.kZ gS] ysfdu fuj{kjrk gekjs ns'k dk vfHk'kki cuh gq;h gSA L=h
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fuj{kjrk dh fLFkfr rks vkSj Hkh Hk;kog gSA 1901 esa gekjs ns'k esa L=h lk{kjrk ek= 0-6 çfr'kr Fkh tks
Lora=rk ds mijkar 1951 esa c<+dj ek= 8-9 çfr'kr gh gks ikbZA Lora= Hkkjr ds lafo/kku esa 14 o"kZ dh vk;q
rd ds lHkh yM+ds&yM+fd;ksa ds fy, vfuok;Z ,oa fu%'kqYd f'k{kk dh ckr dgh x;h FkhA ;g gekjk nqHkkZX;
gS fd u;h 'krkCnh esa ços'k djus ds mijkar Hkh ge bl y{; dks vkt rd çkIr ugha dj ik, gSaAtux.kuk
2011 dh vafre fjiksVZ ls irk pyrk gS fd Hkkjr us 2011 dh tux.kuk ds ckn ds n'kd ds nkSjku lk{kjrk
ds {ks= esa mYys[kuh; çxfr dh gSA 2011 dh tux.kuk esa lk{kjrk dh nj 74-04 çfr'kr n'kkZ;h x;h gS] tks
2001 esa 64-84 çfr'kr FkhA blh nkSjku L=h lk{kjrk ds nj esa 11-8 izfr’kr dh o`f) gq;hA 2001 esa ;g 53-7
izfr’kr Fkh] tks c<+dj 2011 esa 65-5 izfr’kr gks x;hA 2001&2011 vof/k ds nkSjku L=h lk{kjrk nj esa 1179 izfr’kr dh o`f) gq;h] tcfd iq#"k lk{kjrk nj esa 6-88 izfr’kr dh o`f) gq;hA 2011 esa fuEu jkT;ksa o
dsaæ 'kkflr çns'kksa dh L=h lk{kjrk dh nj ¼çfr'kr½ jk"Vªh; vkSlr ls mPp gS & dsjy] fet+ksje] xksok]
egkjk"Vª] fgekpy çns'k] f=iqjk] rfeyukMw] mÙkjkapy] xqtjkr] iatkc] flfDde] if'pe caxky] ef.kiqj]
gfj;k.kk] ukxkySaM] dukZVd] vle] es?kky;] y{k}hi] fnYyh] paMhx<+] iqMqpsjh] vaMeku ,oa fudksckj }hi
lewg] neu ,aM nhi( buesa ls vf/kdka'k jkT; tul¡[;k o {ks=Qy dh –f"V ls NksVs jkT; o la?kh; çns'k gSaA
2011 esa L=h lk{kjrk dh –f"V ls fcgkj] >kj[k.M] tEew&d'ehj] v#.kkpy çns'k] mÙkj çns'k] jktLFkku]
vkU/kz çns'k] mM+hlk] e/; çns'k] NÙkhlx<+ tSls cM+s ,oa egRoiw.kZ jkT; rFkk nknjk ,oa uxj gosyh la?kh;
çns'k dkQh fiNM+s gq, gSaA bu cM+s ,oa egRoiw.kZ jkT;ksa esa L=h f'k{kk ds fodkl ls gh Hkkjr esa f'k{kk dh –f"V
ls ,d ØkfUrdkjh cnyko yk;k tk ldrk gSA lk{kjrk ,oa ukekadu ls lEcaf/kr fofHkUu vkadM+ksa ls ;g
fu"d"kZ fudyk tk ldrk gS fd f'k{kk ds {ks= esa fyax ij vk/kkfjr HksnHkko /khjs&/khjs de gks jgs gSaAcPpksa dh
fLFkfr ij ;wfulsQ dh çdkf'kr fjiksVZ ds vuqlkj fo'o esa cPpksa dh loZf/kd la[;k Hkkjr esa gSA fo'o Hkj esa
yxHkx 12 djksM+ cPps Ldwy ugha tkrs gSa] ftues ls vk/kh ls vf/kd dsoy ckfydk,a gSaA f'k{kk ls oafpr bu
ckfydkvksa dk rqyukRed :i ls [kklrkSj ij nqHkkZX; gS fd ;s vklkuh ls xjhch] Hkw[k] fgalk] 'kks"k.k vkSj
voS/k O;kij ds nq"pØ esa Qal tkrh gSaA bl çdkj f'k{kk dh lokZf/kd ekj ckfydkvksa dks vf/kd >syuh
iM+rh gSA ;g ckr fo'ks"k :i ls mYys[kuh; gS fd ckr pkgs ckydksa dh gks ;k ckfydkvksa dh f'k{kk dh]
vius ns'k esa dqy cPpksa dh la[;k vf/kd gksus ls vf'kf{kr cPpksa dh la[;k Hkh vR;kf/kd gSA ,d fjiksVZ ds
vuqlkj ;gk¡ çfro"kZ yxHkx 2-5 djksM+ cPps tUe ysrs gSaAHkkjr esa 14 o"kZ ls de mez ds cPpksa dh la[;k 375 djksM+ rFkk 6 o"kZ ls de mez ds cPpksa dh la[;k 18-5 djksM+ gS] ysfdu lPpkbZ ;g gS fd f'k{kk ds fy,
vjcksa&[kjcksa #i;s o"kkZuqo"kZ [kpZ djrs gq, vusd ;kstukvksa vkSj dk;ZØeksa ds lapkyu ds mijkar Hkh bl
fn'kk esa leqfpr çxfr ugha gks ldh gSA okLrfodrk ;g gS fd orZeku ns'k esa 6 ls 14 vk;q oxZ ds djhc
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22 djksM+ cPpksa esa ls 19 djksM+ cPps gh çkFkfed fo|ky;ksa esa mifLFkfr ntZ djk ik jgs gSaA 'ks"k 3 djksM+
cPps vHkh Hkh Ldwy dk eqag ugha ns[k ik, gSaA
Hkkjr esa L=h f'k{kk ds fodkl gsrq fofHkUu dk;ZØe
•L=h f'k{kk ds fodkl gsrq dsaæ ljdkj fuEu fyf[kr çeq[k dk;ZØe lapkfyr dj jgh gS & fo'ks"k vkoklh;
fo|ky; ;kstuk] ckfydk çksRlkgu jkf'k ;kstuk] vYila[;dksa gsrq u;h Nk=o`fÙk ;kstuk] jktho xk¡/kh jk"Vªh;
ikyuk?kj ;kstuk] fodykax cPpksa gsrq jkstxkjksUeq[kh çf'k{k.k ;kstuk] LukrdksÙkj çfrHkk Nk=o`fÙk ;kstuk]
jk"Vªh; çfrHkk çksRlkgu ;kstuk] ,dy ckfydk fu%'kqYd f'k{kk ;kstuk] bafnjk xk¡/kh bdykSrh ckfydk Nk=o`fÙk
;kstukA
•mÙkj çns'k }kjk cfydkJh ;kstuk] fu%'kqYd ikBî iqLrd ;kstuk] Nk=kvksa gsrq fu%'kqYd Ldwyh Mªsl ;kstuk]
gfj;k.kk }kjk ykMyh csVh ;kstuk] e/; çns'k }kjk xk¡o dh csVh ;kstuk] NÙkhlx<+ }kjk ,dyO; fo|ky;
;kstuk] es/kkoh ckfydkvksa gsrq fu%'kqYd LdwVj ;kstuk bR;kfn çeq[k gSaA
•jk"Vªh; lk{kjrk fe'ku mu 47 ftyksa ij fo'ks"k /;ku ns jgk gS] tgk¡ 2001 dh tux.kuk ds vuqlkj L=h
lk{kjrk dh Lrj 30 çfr'kr ls Hkh de gSA buesa ls vf/kdrj ftys fcgkj] >kj[k.M] mÙkj çns'k vkSj
vksfM+lk esa gSaA
•loZ f'k{kk vfHk;ku dh 'kq#vkr vPNh gq;h gSA ns'k dh yxHkx 94 çfr'kr turk blls ykHkkfUor gks jgh
gSA loZ f'k{kk vfHk;ku esa ukekadu vkSj ços'k çfØ;k esa lq/kkj ds lkFk gh ckfydkvksa dh f'k{kk ij vf/kd cy
fn;k tk jgk gSA
•f'k{kk dk vf/kdkj vf/kfu;e 2009 ds varxZr 6 ls 14 o"kZ ds lHkh cPpksa dks fu%'kqYd ,oa vfuok;Z f'k{kk
çkIr djus dk vf/kdkj çnku fd;k x;k gSA ,slk ns[kk tkrk gS fd vfHkHkkod yM+fd;ksa dh f'k{kk ij
vkfFkZd [kpZ ugha djuk pkgrs gSaA f'k{kk dk vf/kdkj vf/kfu;e 2009 fu%'kqYd f'k{kk gksus ls yM+fd;ksa ds
ukekadu ,oa /kkj.k esa rsth ls o`f) gq;h gSA
•,sls ekrk&firk ftudh dsoy ,d gh iq=h gS] mudh f'k{kk dks çksRlkfgr djus ds fy, ekuo lalk/ku
fodkl ea=ky; ,oa fo'ofo|ky; vuqnku vk;ksx us ,dy ckfydk çksRlkgu ;kstuk 2005 esa lapkfyr fd;kA
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Hkkjr esa L=h f'k{kk ds fodkl gsrq fofHkUu 'kSf{kd uhfr;ka
L=h f'k{kk ds fodkl vkSj ns'k dh eq[;/kkjk esa mudks ,d vfHkUu vax cukus esa fd;s x, ç;kl la{ksi esa
fuEufyf[kr gSa
•fo'ofo|ky; f'k{kk vk;ksx ¼1948&49½ us vius çfrosnu esa ¼v½ fL=;ksa ds fy, 'kSf{kd volj c<+kus ¼c½
lkekU;r% iq#"kksa vkSj fL=;ksa dks le:i f'k{kk u nsus rFkk ¼l½ iq#"kksa dh udy djus ds LFkku ij ,slh f'k{kk
nsus dh ckr dgh ftls ikdj efgyk ,d vPNh efgyk cu ldsA
•ek/;fed f'k{kk vk;ksx ¼1952&53½ eq[; :i ls L=h f'k{kk ds çfr mnklhu jgk ysfdu vk;ksx us yM+fd;ksa
ds çfr x`g foKku dh f'k{kk nsus ds fy, fo'ks"k lqfo/kk,¡ nsus rFkk ekax gksus ij yM+fd;ksa ds fy, i`Fkd
fo|ky; [kksys tkus dk lq>ko fn;kA
•Hkkjr ljdkj }kjk xfBr nqxkZckbZ ns'keq[k lfefr ¼1957½ us de ls de vof/k esa iq#"k vkSj L=h f'k{kk ds
e/; dh nwjh dks Hkjus dk lq>ko fn;kA
•L=h f'k{kk ds çfr tu lg;ksx esa deh ds dkj.kksa dk irk yxkus ds fy, xfBr HkäoRlye lfefr us 1963
esa vius çfrosnu esa vU; lq>koksa ds vfrfjä ;g dgk fd çR;sd 300 dh vkcknh ij ,d çkbejh Ldwy] gj
3 ehy dh nwjh ij ,d twfu;j gkbZLdwy rFkk 5 ehy dh nwjh ij ,d ek/;fed Ldwy dh lqfo/kk nh tkuh
pkfg,A
•galk esgrk lfefr ¼1964½ us vius çfrosnu esa fyax ds vk/kkj ij ikBîØe dk fojks/k fd;k rFkk çkFkfed
Lrj ij yM+ds ,oa yM+fd;ksa ds fy, ,d leku ikBîØe vkSj ek/;fed Lrj ij fofHkUu ikBîØeksa dh
O;oLFkk djus dk lq>ko fn;kA
•dksBkjh vk;ksx ¼1964&66½ us vius çfrosnu esa L=h f'k{kk ds fodkl ds fy, vc rd dh x;ha lHkh
flQkfj'kksa dk leFkZu fd;k rFkk ;g dgk fd jkT; ,oa dsUæh; ljdkjksa dks fo'ks"k ;kstukvksa] vfHkçsjdksa ,oa
i;kZIr /ku dh O;oLFkk dj ds L=h f'k{kk ds ekxZ dh lHkh ck/kkvksa dks nwj djus dk fuf'pr ç;kl djuk
pkfg,A
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•ns'k dh çFke f'k{kk uhfr ¼1965½ esa lkekftd iqufuZekZ.k dh xfr dks rst djus ds fy, yM+fd;ksa dh f'k{kk
ds egÙo ,oa vko';drkvksa dks Lohdkj dj yM+ds vkSj yM+fd;ksa ds fy, leku 'kSf{kd voljksa ij cy
fn;kA
•fL=;ksa dh n’kk dks tkuus ds fy, xfBr Qqyjsuq xqgk lfefr ¼1965½ us f'k{kk ds lHkh Lrjksa ij **lg f’k{kk**
ij cy fn;kA
•jk"Vªh; f'k{kk uhfr ¼1986½ esa ^fL=;ksa dh lekurk* gsrq ^f'k{kk* ds egÙo dks Lohdkj fd;k x;kA bl uhfr esa
L=h lk{kjrk ds ekxZ dh lHkh ck/kkvksa dks nwj djus rFkk fofHkUu rduhdh ,oa O;olkf;d ikBîØeksa esa L=h
dh lgHkkfxrk dks c<+kus dh ckr dgh x;hA
•jk"Vªh; f'k{kk uhfr dh iqufuZjh{k.k lfefr ¼vkpk;Z jkeewfrZ lfefr½ us 1990 esa vius çfrosnu esa Þf'k{kk vkSj
L=h lekurk** ds fy, vusd dneksa dks mBkus dh ckr dghA vius lq>koksa esa lfefr us ek/;fed Lrj ds
fo|ky;ksa esa de ls de 50 çfr'kr inksa ij efgyk v/;kidksa dh fu;qfä djus dks dgkA
•orZeku esa ^loZ f'k{kk vfHk;ku* ds uke ls lapkfyr nl o"khZ; ¼2001&2010½ o`gn 'kSf{kd dk;ZØe ds ek/;e
ls o"kZ 2010 ds var rd ns'k ds 14 o"kZ rd dh vk;q ds lHkh cPpksa dks vkBoha rd dh f'k{kk iw.kZ djus dk
y{; fu/kkZfjr fd;k x;k gSA o"kZ 2002 esa 86oka

lafo/kku la'kks/ku djds f'k{kk dks ekSfyd vf/kdkjksa esa

lfEefyr dj fy;k x;k gSA
efgykvksa dh f'k{kk ls fuEu çdkj ls c<+rk gS efgyk l'kfädj.k%
•L=h f'k{kk ls ifjokj vkSj lekt esa efgykvksa ds fy, cuk;s x, lM+s&xys jhfr&fjoktksa] ijEijkvksa] tks
efgyk ds vfLrRo dks gkfu igqapkrs gSa] mnkgj.k ds fy,] lrh çFkk] ngst çFkk] cky&fookg] vkfn dks lekIr
fd;k tk ldrk gSA
•L=h f'k{kk ukjh ds O;fäRo ds lHkh igyqvksa dk fodkl djrs gq,] mldk larqfyr fodkl djrh gSa vkSj ;g
,d Hkyh&Hkkafr LFkkfir rF; gS fd fodflr O;fä gh l{ke O;fä gksrk gSA
•f'k{kk ls gh lek;kstu dh leL;k gy dh tk ldrh gSA lkFk gh] f'k{kk gh fL=;ksa dks vfHkO;fä dh
Lora=rk miyC/k djkrh gSA
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•f'k{kk ds }kjk gh fyax vuqikr esa lq/kkj laHko gSA ckfydkvksa dh 'kSf{kd nj dks c<+kus ds fy, pyk;s x,
fofHkUu 'kSf{kd dk;ZØe fdlh u fdlh Lrj ij efgykvksa dks l'kä cukus esa lQy gksrs gSaA
efgyk f'k{kk ds fodkl gsrq lq>ko
efgyk f'k{kk ds fodkl ds fy, fuEufyf[kr ç;kl fu"i{krkiwoZd ljdkj dks djus pkfg,] ftlls Hkkjr esa
efgyk l'kfädj.k dks vkSj vf/kd cy feysA
•efgyk lfefr;ksa ds xBu ds ek/;e ls efgyk f'k{kk dks çksRlkfgr fd;k tkuk pkfg,A
•efgyk lk{kjrk gsrq jk"Vªh; Lrj ij 'kSf{kd dk;ZØe pyk;k tkuk pkfg,] lkFk gh bl dk;Z esa xSj&ljdkjh
laxBuksa dks Hkh 'kkfey fd;k tkuk pkfg,A
•xzkeh.k {ks=ksa esa i;kZIr ek=k esa efgyk fo|ky;ksa dh LFkkiuk dh tkuh pkfg,A
•ckfydkvksa dh f'k{kk ds çfr –f"Vdks.k esa ifjorZu fd;k tkuk pkfg,A
•efgyk fo|ky;ksa esa v/;kfidkvksa dh fu;qfä vkSj muds fo'ks"k lqfo/kk dh O;oLFkk dh tkuh pfg;sA
•de efgyk lk{kjrk okys {ks=ksa dks fpfUgr djds mu {ks=ksa es fo'ks"k O;oLFkk dh tkuh pkfg,A
fu"d"kZ
efgyk l'kfädj.k dh dlkSVh ij efgykvksa dks dlk tk;s rks ;g Li"V gksrk gS fd iq#"kksa dh rqyuk esa
efgyk,a lÙkk çfr"Bkuksa esa ihNs gSaA T+;knkrj ekeyksa esa fu.kZ; iq#"kksa }kjk fy, tkrs gSaA muds lkFk nksgjs
ekunaM viuk;s tkrs gSa] mudh 'kfä ij lansg fd;k tkrk gSA bu lHkh rF;ksa dk v/;;u djus ls ;g
fu"d"kZ fudyrk gS fd gekjh lkekftd O;oLFkk o ijEijkvksa us tUe ls gh yM+ds vkSj yM+dh esa Hksn fd;k
gSA vko';drk bl ckr dh gS fd bl :f<+oknh ijaijk ds çfr tutkxj.k vfHk;ku pyk;k tk;s] ftlls
iq=&iq=h esa fyax Hksn rFkk fo"kerk dks nwj fd;k tk ldsA lEiw.kZ ns'k esa L=h vkSj iq#"k ds e/; fyax Hksnksa
dks 'kSf{kd çfØ;k ds ek/;e ls nwj djus dk ç;kl fd;k tk jgk gS vkSj ^efgyk leL;k* dh fn'kk esa
lkFkZd dne mBk;s tk jgs gSaA ;gh dkj.k gS fd vkt ge lHkh {ks=ksa esa fL=;ksa dks iq#"kksa ls dU/kksa ls dU/kk
feyk dj dk;Z djrk gqvk ikrs gSaA vkt thou dk dksbZ Hkh {ks= ,slk ugha gS tgk¡ fL=;ksa us ml {ks= esa
loksZPprk dks çkIr u fd;k gksA g"kZ dk fo"k; gS fd vc L=h txr dk cgqr cM+k Hkkx viuh laoknghurk]
laosnu'khyrk] Hkh#rk ,oa ladksp'khyrk ls eqä gks dj lq–<+ lekt ds l`tu esa viuh Hkkxhnkjh ds fy,
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çLrqr gSA 21oha 'krkCnh esa L=h lgh ek;us esa viuh {kerk ds vuq:i f'k{kk çkIr dj jgha gSaA vc ukjh
vcyk ugha lcyk gSA gekjs ns'k esa dksbZ ,slk {ks= ugha cpk gS] tgk¡ ukjh viuh mifLFkfr iw.kZ {kerk ds lkFk
u ns jgh gksA bldk iwjk&iwjk Js; f'k{kk dks tkrk gSA bDdhloha lnh esa] f'k{kk esa vusdksa ,sls vk;ke
fodflr gq, gSa] ftuds ckjs esa vkt ls dqN le; igys rd dYiuk Hkh ugha dj ldrs FksA
vkt ds oS'ohdj.k ds ;qx esa efgyk l'kfädj.k ds y{; dks 'kr&çfr'kr çkIr djuk gS rks
ns'k dh çR;sd ukjh dks f'kf{kr djuk çFke 'krZ gSA
lUnHkZ
• M‚å ,lå vf[kys'k & efgyk l'kfädj.k n'kk ,oa fn'kk] xk;=h ifCyds'kUl] 'kkafr dqat] jhaokA
• lq"kek jkor & ijh{kk eaFku djsaV vQs;lZ] eFku çdk'ku] u;h fnYyhA
• ;kstuk & ebZ 2016A
• dq#{ks= & ekpZ 2008A
• M‚å ohjsUæ flag ;kno] u;h lnh dk Hkkjr % n'kk ,oa fn'kk A
• M‚å ,lå ihå xqIrk] Hkkjrh; f'k{kk dk bfrgkl] fodkl ,oa laHkkouk,aA
• M‚å çfrek mik/;k;] Hkkjrh; f'k{kk esa mnh;eku ço`fÙk;kaA
• lcds fy, f'k{kk vkdyu ¼o"kZ 2000½ ekuo lalk/ku fodkl ea=ky; ,oa jk"Vªh; 'kSf{kd ;kstuk vkSj
ç'kklu laLFkku] u;h fnYyh
• vuqlwfpr tutkfr dh efgykvksa esa f'k{kk dk fodkl & fjiksVZ] jk"Vªh; efgyk vk;ksx] ubZ fnYyh
• Hkkjr 2006 ¼okf"kZd lUnHkZ xzUFk½] çdk'ku foHkkx] lwpuk vkSj çlkj.k ea=ky;] Hkkjr

ljdkj] ubZ

fnYyh] 2006
• Hkkjr dh tux.kuk & 2011] çdk'ku foHkkx] Hkkjr ljdkj] ubZ fnYyh] 2012
• 'kekZ jkds'k % Hkkjr esa efgyk lk{kjrk& ,d ifj–'; ¼ys[k½] çfr;ksfxrk niZ.k] vkxjk] 2007
• ikyhoky] lqHkkf"k.kh % Hkkjr esa efgyk f'k{kk vkSj lk{kjrk] dY;k.kh f'k{kk ifj"kn] fnYyh
• ikaFkjh] çkså 'kSysUæ o flag] M‚å vejsUæ çrki % vk/kqfud Hkkjr dk lkeftd bfrgkl] feJk VªsfMax
dkjiksjs'ku] okjk.klh] 2000
• feÙky eqäk ¼1995½ % Þoqesu i‚oj bu bafM;kß] vueksy ifCyds'kUl] ubZ fnYyh
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नयी संभावनाएं

डॉ० शशभष
ू ण म
सहायक ोफेसर-#हंद%
राजक य म#हला (नातको*तर महा+व,यालय, बांदा(उ..)
#ह3द% कथा सा#ह*य म5 जब भी यथाथ6 को रे खां8कत करने , म9यवग6 एवं न;न म9यवग6

के जीवन संघष=

को वाणी दे ने और सा;दा यकता के मनो+व?ान को +व@वसनीयता से (तत
ु करने वाल% कहा नयB क बात
होगी वहाँ भीम साहनी का नाम मुखता से लया जाएगा | भीम साहनी ने सौ से अFधक कहा नयाँ लखी
हH

जो Iमश:भाKयरे खा,पहला पाठ,भटकती राख,पटMरयां, वाN.चू,शोभायाPा, नशाचर,पाल% और डायन कहानी-

संQहB म5 संकलत हH | ‘नील% आँख5’ उनक पहल% कहानी थी जो अमत
ृ राय के संपादन म5 हंस म5 छपी
भीम जी क कहा नयB को पढ़ने के Iम म5 यह महसस
ू हुआ 8क वह कह%ं भी अपनी कहा नयB को

थी |

Fचि3हत

क जा सकने वाल% नाटक यता और ‘गढ़े हुए यथाथ6’ के हवाले नह%ं करते | गौर 8कया जाना चा#हए 8क (वयं
कलाकार होते हुए भी उ3हBने अपनी कहा नयB को

कला क बार%8कयB से दरू रखा

| भीम जी का यह

कथाकार अपनी कथा-भू म और पाठक के बीच 8कसी आनुषFं गक कथा या संग का ह(तYेप (वीकार नह%ं
करता | उनक मख
ु

कहा नयB जोत, गंगो का जाया, तमगे ,मग
ु Z क क मत , खून के छ[टे , समाFध भाई

राम संह, नील% आँख5, चीफ क दावत, अमत
ृ सर आ गया है , वाN.चू , अहम ् _`माि(म, सागमीट, माता+वमाता, ओ हरामजादे , भाKयरे खा, अनोखी हNडी, मौकापर(त, पाल% आ#द म5 (वातंPयो*तर भारत क आम
आवाम को धड़कता हुआ महसूस 8कया जा सकता है |
कोई भी रचना बार बार +व@ले+षत 8कए जाने के बावजद
ू भी
संभावनाएं

नःशेष नह%ं होती, उसके ‘पाठ’ क अनंत

नरं तर बनी रहती हH | इस स3दभ6 म5 दे खा जाए तो उनक

अFधकाँश कहा नयां समाज के

अंत+व6रोधB और ज#टलताओं को उभारने के कारण अपनी उeलेखनीय पहचान रखती हH | इन कहा नयB म5
उपेYा,यातना और +ववशता से भरे जीवन का परू ा चI करवट5 लेता है | यहाँ #हंद% कहानी ‘नयी कहानी
आ3दोलन के

नम6त मानदं डB’ और ‘बfमल
ू

धारणाओं’ से मg
ु त अपनी अलग जमीन तैयार करती है | इस

जमीन को हम िजतना ह% खोदते-गोड़ते हH उससे अथ6 क उतनी ह% नयी नयी फसल5 फूटने लगती हH | भीम
जी क अ3य कहा नयB क ब न(पत उनक तीन

कहा नयB ‘चीफ क दावत’, ‘अमत
ृ सर आ गया है’ और

‘वाN.च’ू पर आलोचकB ने पया6hत +वचार-+वमश6 8कया है | यह सच है 8क इन तीनB ह% कहा नयB का +वतान
बहुआयामी है और इनसे गज
ु रकर ह% भीम जी क iिट के +व(तार को समझा जा सकता है , यहाँ @न यह
उठता है 8क gया ये तीनो कहा नयाँ उनक ‘वगZय iिट’ को अभkयgत करने म5 सYम हH ? मझ
ु े लगता है
8क इन तीनो ह% कहा नयB म5 वगZय iिट का नतांत अभाव है | इसम5 संशय नह%ं 8क रचना को जब भी हम
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8कसी आलोचक के कहे के आधार पर दे खते हH तो हमार% iिट से कई आयाम छूट जाते हH | हर आलोचक
का यह दा य*व है 8क वह रचना के

भीतर वेश करने से पहले अपने आलोचक य औजार बाहर ह% छोड़ दे

और एक सहज पाठक क तरह उसम5 धंसे | इस 8Iया म5 वह
पाता है

रचना के

वहृ *तर आयामB को (पश6 कर

और वह%ं से आलोचना के टूeस +वकसत होते हH , उसे खोलने के औजार और सP
ू वह%ं से मलते हH

| सव6थम

यहाँ उनके पहले कथा संQह क दो कहा नयB – ‘जोत’ और ‘मग
ु Z क क मत’ पर +वचार 8कया

जाना बेहद जnर% होगा , इस Iम म5 अ3य कहा नयB से

तुलना ,वारा इन दोनB कहा नयB क कालजयी

शिgत को पहचाना जा सकता है |
‘जोत’ उनके पहले संQह ‘भाKयरे खा’ क पहल% कहानी है ,िजसम5 जानकू नामक
और Pासद% का माम6क FचPण 8कया गया

8कसान के संघष= ,(वhनB

है | जानकू के पास एक खेत है खेत gया पहाड़ क ढलान पर

खेतनुमा टुकड़ा है िजसे उसने अपनी पैतक
ृ जमीन बेचकर खर%दा है और वह उसक आजी+वका का एक माP
आधार है | बाMरश के दौरान खेत के नीचे क

जमीन pखसकती है और उसके खेत के एक ओर चीर फ़ैल

जाती है | मानो खेत उसी चीर म5 समा जाएगा | वह धम6भीr होने के साथ अंध+व@वासी भी है इसी कारण
इस घटना को दे वता का कोप समझकर वह अपने भगवान के सामने हाथ
को पाटने के लए गाँव के ल;बरदार और पटवार% से भी

मदद क गुहार

बांधकर

ाथ6ना करता है | चीर

लगाता है | पर

सब उसे गम
ु राह

करते हH और उलटे उसके अंध+व@वास को और मजबत
ू करते हH | अपनी बला दस
ू रे पर थोपने के उपाय के nप
म5 हर%चंद नामक गाँव का ह% kयिgत जानकू को र5 जर के पास जाने को कहता
करता है पर र5 जर ठहरा हा8कम –“ ले8कन हाक मB क

नगाह भी दे वता क

है | वह र5 जर से फ़Mरयाद

नगाह क तरह गोपनीय होती है

,कब उस पर बरकत करे गी , कौन कह सकता है...जानकू जानता था 8क र5 जर पर एक ह% चीज असर कर
सकती है,और वह जानकू क फट% हुई जेबB से कब क

नकल चुक थी...दे वता और हा8कम दोनB को एक ह%

चीज तhृ त कर सकती है और वह उसके पास नह%ं है |” दे वता पर चढ़ाने के लए उसके पास बकरा नह%ं था
सो दे वता तो खश
ु होने से रहे पर वह इन पuृ वी के दे वताओं का gया करे िजनसे चारो ओर से
| जानकू +ववश है और हा8कम इस +ववशता का फायदा उठाकर अपने

घरा हुआ है

Iूर (वाथ6 का शकार बनाने से नह%ं

चूकता-“ वह सड़क के पास पहुंचा तो उसका #दल धक् से बैठ गया | सड़क टूट चुक थी..यह उसक जमीन के
ऐन ऊपर थी | जानकू Yण भर म5 समझ गया 8क अब सड़क को मलाने के लए पल
ु क जnरत होगी , न
केवल पल
ु क वरन दो तीन द%वारB क भी ,और छन-छन करते पैसे र5 जर क जेब म5 जाएंगे |”
यहाँ जानकू ि(थ त-पMरभा+षत kयिgत है इसी कारण उसके जीवन क इस

Pासद% के भीतर ऐ तहासक

सामािजक अंतव6(तु न#हत है | कहानी का अंत पाठक को बेचन
ै कर दे ता है –“जानकू अवाक दे खता रहा...जो
चxाने खेती को कुचल गई थीं , वह इसी के हांथB से Fगर% थीं...तो gया यह जोत के दे वता से भी बड़ा दे वता
है ...जानकू के नrf हाथ उसका गला घोटने के लए सहर उठे
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स;पण
ू 6 जीवन 8Iया का अनभ
ु व (तत
ु कर दे तो वह कहानीकार क बड़ी सफलता है | लेखक ने इस
कहानी म5 जीवन के अनFगनत स3दभ6 भ5ट कर रख #दए हH | जानकू
8कसान के हाँथ हH, 8कसी धनी मानी kयिgत के नह%ं हH | पर

के हाँथ नrf हH gयB8क वह एक

गला दबाने के लए हांथB सहर उठना

 तरोध का संकेत है |
+वडंबनाबोध को kयgत करती एक और मह*वपण
ू 6 कहानी है- ‘मग
ु Z क क मत’ िजसम5

एक मिु (लम यव
ु क

अहमद ू क लाचार% और +ववशता को गहर% कrणा के साथ kयgत 8कया गया है | जवान प*नी और दध
ु मंह
ु 5
बzचे

को छोड़कर कमाने के लए वह pखलनमग6 जाता है | पांच मह%ने हाड़तोड़ मेहनत के बाद जब वह घर

वापस लौट रहा होता है तब उसके

पास बारह आने पैसे माP बचे होते हH- “पांच मह%नB से लगातार बोझ उठा

रहा था , कोई सड़क या पगडंडी बाक न रह% होगी िजस पर उसके पसीने क बूंद5 Fगर% न हB...अहमद ू सोच
रहा था gयB न वह मुगZ ह% खर%द ले ! खाल% हाथ घर जाना अzछा नह%ं | और कुछ नह%ं तो न3हा नूn ह%
उससे

खेलकर खश
े ा , gयB8क
ु होता रहे गा |” मग
ु Z तो उसने छः पैसे चुकाकर खर%द ल% पर घर कैसे पहुंचग

बस का 8कराया भी छः पैसे है और उसक प*नी के छोटे सपनो का gया होगा ? पैदल ह% चलने का फैसला
बारह मील चलने के बाद धराशायी हो गया और उसे बस म5 बैठना पड़ा
अहमद ू ने pखड़क

झांकर दे खा 8क

| रा(ते म5 एक जगह बस rक और

बस एक चग
ुं ीघर पर खड़ी है – “उसने दे खा 8क बाबओ
ु ं के सामने पैदल

चल कर आए हुए दे हा तयB क कतार लगी है | 8कसी के हाँथ म5 स|जी है ,8कसी के हाँथ म5 फल

या

अंड.े .उसने दे खा दो मुFग6यां बगल म5 दबाए एक बु#ढ़या भी खड़ी है और म3नत कर रह% थी 8क मुझसे कुछ न
लो ये मेरे घर क मुFग6यां हH | उसी Yण चपरासी ने बु#ढ़या को जोर से धgका #दया..और उसने

अपने दप
ु xे

के छोर से पैसे नकाले और मेज पर रख #दए |” अहमद ू का #दल बैठा जा रहा था 8क अब उसक बार% है पर
पैसा तो उसके पास था ह% | उसने मग
ु Z को झोले म5 छपा लया |

मग
ु Z छपाकर उसने चुंगी वाले को पैसे

दे ने क जंग तो जीत ल% पर तब तक मुगZ िज3दगी क जंग हार चुक थी | अब वह घर के पास तो पहुँच
गया था पर उसक आँखB के सामने अ3धकार छा गया था |
‘जोत’ कहानी के ल;बरदार,हा8कम,पटवार% और इस कहानी के चपरासी,बाब,ू साहब ये सब हमारे आजाद भारत
क जनतां}Pक kयव(था के रहनम
ु ा हH , नयामक हH | पर +वडंबना 8क इ3ह%ं क Iूर भख
ू म5 फंसकर गर%ब,
फटे हाल आदमी मर रहा है | यहाँ मझ
ु े नामवर संह जी का वह कथन याद आता है िजसम5 वह कहते हH 8क“जीवन क +वड;बनापण
ू 6 ि(थ तयB क पहचान भीम साहनी म5 अ तम है |” 9यान #दया जाना चा#हए 8क
जानकू और अहमद ू क पहचान ऐ तहासक सामिजक स3दभ6 के साथ ह% उभरती है | दस
ू र% ओर आप दे ख5 8क
भीम जी क बहुचFच6त कहानी ‘वाN.च’ू

म5

वांगचू क काrpणक Pासद% एक kयिgत क Pासद% बन जाती है

| उसक Pासद% अपार सहानभ
ु ू त तो ाhत कर सकती है पर सामिजक-ऐ तहासक
अपने से जोड़ पाने म5 वह असफल रहती

Samwaad

आधारB पर लBगो को

है | अपने समकाल से कटे होने के कारण भ+वय क संभावना

http://samwaad.in

Page 79 of 83

Samwaad: e-Journal

ISSN: 2277-7490

2017: Vol. 6 Iss. 1

उसम5 न के बराबर है | gया वांगचू क Pासद% को एक kयिgत क बद8क(मती के nप म5 पढ़ा जा सकता है ?
य#द नह%ं तो 8फर भीम जी ने उस चMरP को gयB गढ़ा ? मेरा मानना है 8क भीम जी इस कहानी से यह
स3दे श दे ना चाहते हH 8क अपने समकाल क ग त+वFधयB और ि(थ तयB से कटकर कोई भी मनु य साथ6कता
को ाhत नह%ं कर सकता और यह% बात वग=, समद
ु ायB और रा~B पर भी लागू होती है | आप इन दोनB
कहा नयB म5 ेमचंद का +व(तार भल%भां त दे ख सकते हH |
नयी कहानी आ3दोलन को समQता से दे खने पर (पट हो जाता है 8क

भीम जी अपने समकाल%नB के साथ

रहने के बजाए अपने समय के साथ रहे | नयी कहानी क आ*मपरकता और अनभ
ु ववाद से पथ
ृ क रहते हुए
उ3हBने जीवन क वा(त+वकता से सीधा मुकाबला 8कया | उसी दौर म5 अमरकांत,माकडेय और शेखर जोशी
जैसे लेखक भी सामिजक यथाथ6 और वग6-चेतन iिट के साथ स8Iय थे | अपने अ3य समकाल%न लेखकB क
अपेYा भीम साहनी क ि(थ त इस अथ6 म5 कुछ भ3न थी | आयु क iिट से भीम जी नयी कहानी क
पूवव
6 तZ यानी यशपाल और भैरव गhु त वाल% पीढ% म5 आते हH और भावबोध एवं कहानी के +वकास क iिट से
नयी कहानी आ3दोलन वाल% पीढ़% से | वह ल;बे समय तक कहानी लेखन म5 स8Iय रहे पर अपने को कभी
दह
ु राया नह%ं | न*यानंद तवार% ने लखा है 8क “ भीम जी इसी दौर के कथाकार हH और यह तuय है 8क नौ
से अFधक संQह लखने के बावजूद शायद ह% उ3हBने अपने को कभी दह
ु राया हो और शायद ह% कह%ं कथा का
सैधां तक और वैचाMरक ढांचा उनके कथानुभव क +व@वसनीयता और स8Iयता के आड़े आया हो |”
मनुय को भीतर तक झकझोर दे ने वाल% कहा नयB के पुर(कता6 भीम साहनी जी नरं तर अनFगनत गलयB
और अँधेरे कोनB से गुजरते हुए कुछ न कुछ तलाशते रहे | वह अपने समय क दरु भसंFधयB से लगातार
मठ
ु भेड़ करते रहे | सहजता, सरलता और यथाथ6वाद% अनभ
ु ू त से वह अपने समय क ज#टल इबारत5 लखते
रहे | कuय संरचना क ज#टलता से वह हमेशा मुgत रहे और अपने दे शकाल क ज#टलताओं को खोलते रहे |
उनक कहा नयाँ हमारे #दल और #दमाग पर एक साथ असर करती हH | वा(त+वक अनभ
ु ू तयB को कहानी क
अंतधा6रा म5 nपांतMरत करने क कला उनम5 अत
ु थी | उनक कहा नयाँ भारतीय समाज क जीती-जागती
हक कत हH

| सामा3य लोक kयवहार के छोटे -छोटे i@य उठाकर कैसे एक बड़ी त(वीर बना द% जाती है इसका

माण हH उनक कहा नयां | महानगर%य जीवन म5 रह रहे आम नागMरक क अि(थरता ,आशंका,भ+वय के
 त उसक Fचंता आ#द कई बातB को वह बड़ी सहजता से कहानी म5 सूP के nप म5 +परोते हH और जीवन का
एक बड़ा +वतान रचते

हH

| मेर% iिट से कहानी के भीतर आनुषंFगक कथा गढ़ना कहानी के (थाप*य के

अनुकूल नह%ं है और इससे +वधा का आंतMरक लोकतंP भी छ तQ(त होता है |

+वपय6(तता कहानी क

संि@लटता को और उसके एक कृत ढाँचे को तोडती है | इस मामले म5 भीम जी क कह नयB
#दलच(प है |

को दे खना

वह कम श|दB म5 संि@लट कहते हH , मझ
ु े लगता है यह उनक कहानी कला क उपलि|धपूण6

+वशेषता है |
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(Pी पाP 8कसी सांचे म5 ढल% #दखाई नह%ं दे तीं | जब वह म9यवगZय घरB के

(Pी चMरPB को रखते हH तो हम यह दे ख पाते हH 8क खाए-अघाए घरB क ि(PयB क सोच
और ठहर% हुई है 8क3तु जहाँ कह%ं भी हमारा सामना

8कतनी

अंत+व6रोधी

न;नवग6 क (Pी पाPB से होता है वहां तमाम

क#ठनाइयB के बीच भी एक अद;य िजजी+वषा और म का आ*म+व@वास #दखाई दे ने लगता है | ऐसा नह%ं है
8क वहां अंत+व6रोध और नराशा नह%ं है पर इन सबके बावजूद वहां नाउ;मीद% नह%ं है | म9यवगZय जीवन
ि(थ तयB क

कहा नयB म5 ‘चीफ क

दावत’ म5 शामनाथ क

कम6चाMरयB क दे शी पि*नयाँ, ‘समाFध भाई राम संह’ म5

प*नी और अमेMरक

चीफ के साथ आए

#दखाई गई ि(Pयाँ िजनक भिgत का कोई अंत नह%ं

है ; पैसा ,आटा,घी और चढ़ावा चढ़ाती ये उ3ह%ं घरB क ि(Pयाँ हH
सरकार% आ8फस म5 काम करने वाले }Pलोक क प*नी है , वह कहती

| ‘सफाMरसी Fची’ कहानी क कु3तो जो
है-“तम
ु Mर@वत भी लोगे न ? इसम5 बरु ा

gया है ? आजकल सभी Mर@वत लेते हH | ऊपर क आमदनी का अपना रौब होता है |” सागमीट कहानी क
म
ु य (Pी पाP तो पr
ु ष वच6(व का गण
ु गान करते नह%ं थकती | उसका मानना है 8क – “ऐसा शर%फ

आदमी

8कस काम का जो अपनी घरवाल% को काबू म5 नह%ं रख सकता |” इसके उलट ‘गंगो का जाया’ ,राधाअनुराधा,+पक नक,माता +वमाता म5 (Pी पाP संकटB से जूझते हुए अपनी गहर% छाप छोड़ जाती हH

|

‘गंगो का जाया’, ‘सागमीट’, ‘pखलौने’, ‘ओ हरामजादे ’ ‘ल%ला नंदलाल क ’,’शोभयाPा’ जैसी कालजई कहा नयाँ
एक कालखंड +वशेष के बदलते

सामािजक एवं राजनी तक पMरवेश तथा इस पMरवेश म5 बनते-}बगड़ते ,

नधा6Mरत होते मनुय संबध
ं B क पहचान को गहरे कंसन6 के साथ (तत
ु करती हH | मोटे तौर पर दे खा जाए
तो द(तक दे ती राजनी तक आजाद%,नकल% 8क(म का आधु नकतावाद भारतीय समाज के लए नयी चीज थी |
इस ि(थ त को ‘चीफ क दावत’, ‘सागमीट’, ‘अहम ् _`माि(म’, ‘pखलौने’, जैसी कहा नयB म5 बहुत सy
ू मता से
उकेरा

गया है | भीम जी यहाँ स3दे श दे ते हH 8क नए-पुराने क बीच संघष6 और ,वं,व होना चा#हए न 8क

घालमेल | संघष6 व ,वं,व से चीज5 आगे बढ़ती हH , उनका नवो3मख
ु ी +वकास होता है , जब8क घालमेल से
चीज5 ठहर जाती हH और समाज अपने समय से पीछे चलने लगता है | यह एक सु(था+पत और मा3य तuय है
8क राजनी त

म5 जनतां}Pक और सामंतवाद% ताकतB के बीच बड़ा kयापक घालमेल (वातंPयो*तर भारत म5

हुआ | राजनेता सामंतB क गोद म5 जा बैठे और सामंतB ने लोकतंP का चBगा पहनना शn कर #दया | एक
तरह से यह% 8Iया सामािजक YेP म5 भी घ#टत हुई | ये म9यमागZ ह% थे जो इधर भी थे और उधर भी |
‘पाप पुय’,’पहला पाठ’,’कांटे क चभ
ु न’,’एष धम6: सनातनः’ , ‘नया मकान’ ‘मौकापर(त’, ‘ नशाचर, ‘पोखर’
आ#द कहा नयB को इस स3दभ6 म5 दे खा जाना चा#हए | ‘चील’, ‘पाल%’, ‘अमत
ृ सर आ गया है’, ‘जम’ जैसी
कहा नयB म5 वह #दखाते हH 8क 8कस तरह मनुय और मनुय के बीच कथाकFथत धम6,स;दाय ,वारा फैलाई
नफ़रत से जीवन के बु नयाद% सवाल छतरा गए हH | उनक कहानी
वह 8क(सागोई क कला*मक योKयता को अपया6hत सा}बत करती है
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भीम जी माgस6वाद% थे पर वह कहानी को माgस6वाद% फामल
ू6 े से नह%ं लखते थे | उनसे पव
ू 6 जहां यशपाल
+वचारधारा और आइ डया के मा9यम से अgसर कहानी का अंत करते हH वह%ं भीम जी +वचारधारा को एक
एोच के nप म5 योग करते हH , नकष6 और ढांचे के nप म5 नह%ं | यह }बलकुल सह% है 8क +वचारधारा
कभी भी जीवन क (थानाप3न नह%ं हो सकती |

‘मेर% +य कहा नयां’ क भू मका म5 वह (वयं कहते हH-“

कहानी क मल
ू ेरणा जीवन से ह% मलती है | कह%ं न कह%ं कोई जाना –पहचाना पाP, कोई वा(त+वक घटना,
उसक तय म5 रहते हH...िज3दगी ह% आपको कहा नयB के लए कzची

सामQी उपल|ध कराती है, जहां हम

समझते हH 8क कहानी हमने माP अपनी सोच से नकाल% है , वहाँ भी उसे 8कसी न 8कसी nप म5 जीवन का
ह% कोई सं(कार अथवा भाव अथवा अनभ
ु व का कोई नकष6 उ*ेMरत कर रहा होता है |”
भीम साहनी

क

कहा नयाँ

बार पढ़े जाने के बाद भी

भारतीय समाज क Pासद सzचाइयB का आइना हH | उनक कहा नयाँ

ख़*म नह%ं होतीं ; जहां वो

के साथ पन
ु ः शुn हो जाती हH

इ त Qहण करती हH वह%ं

पाठक के

हर

भीतर कई पाठB

|
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